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o * Dear &z.nd oot - . .
Ve . . *
. o It is »-.ztb great pleasure that I jot év-'n these .ot
»
. . o few lines to introduce you ¥o ,0ur graphic history of.
[t J
_* |, 'the WEH/PCSC Conference. One can't help but be .g'ewar- ‘ .
: . * ded rethinking all the great friendships which were I
. ' “ "#* ' rade at the conference; rerembering that there are *
N b 4
* . indeed otners in our country who have sinmilatr problens
—— *
* - and ‘mstratlons, ;ec‘bg‘mzmg that a whole new collec- * :
. ’ “‘tign of ideas and personnel are at”the ready to, P .
c ¥ - perhaps, solve sore of these probléms; and knowing )
* that. a new relaf Aonsth‘nas beer; formed betwden you . :
*v  ang & Federal agency which cared enough to brind us
. 9! ,
. * "all ‘together. : . '
* ] . . - ~ LY *
* This ook of f proceedings smuld provide you with— - :
o a rich ré?fource when you need to get in touch with s .
' N * -\ someorne’'in the Western states region; when you are i
f reviewing some of the prograns witich were presented: ' .,
v ‘at Santa Cruz; or when you would like to look over the
- . - P : ) o L 4
* keynote addresses which were given at our conference. T,
* We will be utilizing the information which you ali®
E 4
. * gave us in an effort tp improve additional regiopal’ .
* Humanities conferences ' ~*
. * N *
* - -Should you find i formation which is incorrect m *
. * this manual, niease*let me. know so that corrections can -
* be made. ’ . *
£ » -
k ® . . - - T ‘, : -’*
- . '
. * A great perse)nal ambitdn of mine is that se cang ‘. .
ot all stay in touch and continue to J.mpmffe -gur programs ’
F *
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I:t gives me great pleasure to mrite a bne--grefa&e to*this

book of proceedings of the W States Huranitjes Conference

because it allows me to expr

tboseaézoaé@etbeconfe

1

¢ possible. To Phil Rash angd his staff
from Monterey Peninsula ¢bllege for their unfailingk energy, enthu-
siasp and co;-zpetensce, J0 the presentors from each OF the six =
colleges who cormmunighted both the pDechanics and t@. spirit of their
pfograms so effectively; to the guest speakers for f::zeg perceptive

my-'thanks, in a formal way, to all - | -

insights;
rence life

f.ﬁally, to you, the participant, who gave the' confe- -

substance.

-

¥ -

i . - * - ! - 1] . ’ =
szis was the Endowrent's ipitial ‘effort atia disserdnation .

conference, and I an proud of’ its success. I an dlso pleased that,
iargelu as a result of your conscientiout and constructive evalu-
‘ation’of -the confererce, we will make sore changes that sbo:zld .

znsu:eamzwe?féctveaeem;gtéanexttime

-

 As you ook through.this book, I }zopﬂ you will remember with.
pleasure the week we spent together in Santa Cruz To =y mind,

* .

the most important section of the book is the list ofga.rtlc;pantkr,

for J.t will allow continued, commmication among all of us.

The

conference demonstrated sopething'to me that I had suspected all

-

"

along:* that the problems of /eaciung ‘the humanitieX and many of
" the solutions are similar at 4]l institutions of highér education,
. whether 8 cormumity college or a large state zmiversztg, in Arizond

or in Hawaii. My greatest hope- for the aonfere,nce is that. we can

belp one anotber. Let’'s stay in touch..

% L4

"
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The h*estem States ities Ccnfmnce, staged ﬂ;gust 5-21, 1976,
by the Honterey Peninsula College at the Univérsity of California at Santa _ .,
. Cruz on assignment from the Natig¢nal Endowment for the Humanities, brought

_ NEH staff and 150-odd teachers and administrators frqa the fjfteen western

states and the; Pacific Islands for good talk, tough’ talk, about contemporary
education in the humanities. Success 1s hard to seasure, for talking is*=may- °
be what humanists are best at; the rbal test will come over the next eighteen
months when (and if) doing foMows talking. Nonetheless, if conferences as
copferences can be successes, then this conference should have delighted all
but the souzest curaudgeen ;
. .- + . -
' The Setting was right. Santa Cruz, set apart and stumningly expan- -
sive, offéred both sgriking atmosphere and ampleg facilities, Set apart, it
crfated, a faintly captive atmosphere, to be sure, for those without wheels

. and without patience .for public transportation the temptations of downtown —

San Francisco weTe missing. But captivity, also turned the conference inon
itself, inviting focus on the business gt hand. And thae business\went on

in a centered commmity that took care of gssential meedis: the f occh-_
smnale zaligned, was adequate; the livin quarters comfortabie; th L
conference faczizues flexiblevfor groips of different sizes, incl |
informal conversations in attractive outdoor’ settmgs. In short, the right
kind of atﬂosphere for senous tz.lk.

. Even more zgportaft was the quaiity of leade rship for the conference:
inventive, adaptable, unflappable. I am talking he¢re of Phil Nash and Ti=
Gunn and’ of their skill in day—to-day gesents The Iog.stzcs of moving
people ‘deserves a separate encomium, t.was difficult and tryinmg. But

that is nqt the point.here. The.point ‘here is that when temsions rose
because of personal or professional differences, they were on hapd to defuse
it gracéfully, Wheén weather mangied plans, they provided aiterqétzv&s Khep,
schedules needed revision, they smoothed the arrangements ‘and reassured the
timid. When mpvesment saggedt they did not. {And when this reporter missed _
the bus, they treated 2 reaeéy } The mood of the ccnferepte thrived on thezr‘
nusor and- confidence. ™~

=
s ] *

And the conference 1tse1f s:as the product of their long-range inven- -

tiveness.

Lad

_—

The wbstanuve h'OI'k of the conference— the presentatmn of six model’ |

programs--went on in six gréups, each a cross-section of the whole: pubhc P

and. private, four-year colleges and universities and tye-ye;az collegés, admin-_
istrators and tgachers; m and a‘@& (though women were in Iaaentabiy short
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supply). é;tthe end of the week, thz groups developed a sense of themselves:
by the second evening, one of the pro*ect panelists noted that the panehsts
were 3lready ‘the outsiders, moving isdto groups with tightening internal
structure--a healthy development, for mature teacliers: used to belng heard
and rathen fond of being listened to, do not always find eomfort in bexng on
the receivipg end. The associative collegi of a coatinpuing group gave I
solace in an unwonted learning posture, 1dent1ty secured by sea otter identi-
fication cards colored dz‘fereétly froz other groups. (:se 'staff's was -
purple, cresu:ably to inspire its prose. ) o )
Those.six classes, a pane? 6¢f two in each of six projects; were - T
excellent: varied in content, in style of presentation, in cnaracter. (1
attended ail six, so.my co=ments arise from my own observation.) Some people
felt that the arple besources of some private colleges ‘pened possibilities
"with little relevagée to costsother institutions. Some believed. that pro-
gracs in cchhunzfy colleges pz;ered iiztle 1o ‘our—year colleges, and those ° ;
in four-year colleges little to co—=unity colfeges.' Some worried about L
irndifference to establlsfﬁé‘d.sczpl.nes, and others feared the overweaning
strength of those d;sciylinei; By the end of i;he wéek, hpmever, the variety
of presentations haé Srought to focus three szgn;;xcant principles for success-
fu. ffesh thought in the huranities: -zrst the icportance. of leadgpshzy in
every project. second, the variety of approachés that could lead to good &
instruction in the huzanities; and third, the necessity of~®ooting any husani-
ties program in the character \and existing traditioms (dare we call this .

-

"Sestalt"?) ¢f any inst thﬁa. The ts behaved with adnmirable diffi-
dehce: fnis is what wg have done, / it has worked forr us; it is Pased on
our undetstanding and rience, we are eager to hear your reactions support- e

ive and antagonistic. The style was open-ended, the mood irenic¢--éven after '
an occasional ant3gonistic moment. Hayhe there was’ ope panel too mapy--and
here 1 rean, not that one of the teazs should have been left at hgme, but
that six sessions .ay not hdve added- "uch thought o wnat f;ve panels could .
nave Eenera;ed. f . g -

-

Gocc as the six 3&3;‘5 were, the partzc;pants’ panel Was eveb better., = .’
Eagcr. group pooled its- view of "issues in fumanities instruction” and selected
cne of its members to speak to the whoie group. In six .seven-minute prgsenta- -
tions, the panél gave a gliepse of the e of thinking that was going on
during the:week: the strength of the diciplines, the role of NEH, career . , .
education, veam teachimg, depth vs. breadth, transfer of credits from commu-
nify colieges (“Artxculatxcn to those not repelled by the word),- faculty . B
1solat‘o§, #e;atzon betaepn buzanxtxes and social sciences, values, "other |
classrooms outside thé c‘ass?oca " fiferacy and subliteraoy, "feeling desper—
ate,” adainistrative su?port, poiituggl action, quality of pecple in the
classroom, and {one that I did not

tand) "new wrinkles on the pryne of
‘she huzanities.” These six paneizsts deubtless heard with_selective hearing;
naking their reports individual as well ‘as coilegxai but thein confreres; to
say nothing of their consoeurs, ;ndxcated By cos=ent and by qgglause that the -
six spoke not only for all but from all. In my judgaent the partxczpants‘ o
panel, in its variety apd subtlety, was the’ tigoff on how suCcassfkl ‘thewedk .
had been: here was the good talk, the tough talk, neatly focused, ﬁidel hare&, -
an epitome of the cdnstant informal dialbogue that went on _ all-ueil, azr
.wos¢ all-the staff participants all veek. Great interagction--the six panels

set the initial agen a for dialegué, and the partzcipants el took off fro=
there. . B N

3. : - - - 5 S .“3..% .
- - o - .' . T
T - = M &
.

.
* : _ P :' . ’S AR -
v - - . « . »
P
. 4 .
B . . E . * .
- =




- - ¥ \ = ’ ' -7 -
*' .- ( . ) » \ \ ] roe {, ‘ . QQ
' . The‘Butsidesspeakers c&%st%ntfy renewed the conversation. Hr. Berman -

set the stage by talking about thé Endowment the first evenia'pg; those who
knew his work regreted that he did not unleash his skill on’the humanities "o
itself. W¥r. Asher, in the guise of talking about new directions the Enddw- -
cent night be interested in, actually gave a substantive statement on the
quality of humanist imstruction: Neil Harris, consciously holdifg his ,-
. audience to the high level of scholarship that guides his program in Chi-
cago, made his audience move on to mew perceptions of technélogy. Michael
Gregory, in a cameo appearance, dwelt on lafiguage, and Ed Lindell moved be- .
yond the Denver project to argue the case’ for humarist values. Arthur .
Cohen, “ostensibly reporting on his.research op commumity colleges, actually ’
*issuzg—e resonant call to humanists to get off theirgduffs. Here again, .
rayb¢ one too many; we were surfeited with whatidn Iowa used to be called »
+ a "great sufficiency.” .o o =

}

+
t - - - -
Iy -

Three final positive observations: First, the staff's pei:ioéic S
consultations kept 2 finger on the pulse of the conference and created an
internal partnership that was useful. It would stretch the truth more{than

- a little to say zhat the staff decided anything.~ After lengthy discussions - j";
renfniscent of everyman's faculty meeting, the staff invariably ended up ¢
only cicroscopically distant from where its masters pointed it in the first .
place. It was characteristic of Gumn's and Nash's deft tact that we did not -

notice the protess-at the tire. Second, the conferees got the messagk.that -
the preserice of Berman and Asher presumably meant to cpnvey: that the Endow~ . :
cent viewed the conferehce as important. Third, the evaluatiom instrument--

note this tentative bridge to the social science$--simple yet searching,

-

should yield useful information on the conference: .. . ‘ -t

Y. -

- On such a success story a little rain must fall--éven in California.
First, the conferente, even in its shortened. versionm, was a mite too long;
‘the pace slackened as Sunday eVening stretched out to Saturday morning.
Perhaps with ome less prelentation, four full days with-an evening preceding - .
aid a porning following would help momentum without losing substance,

Second, the confeience lacked a decent proportion of women and minorities.

Most of the fault“doubtless falls on institutional heads, whose own sensiti- -

vity should werhaps’have been jogged by NEH. The imbalance caused comment,

_/mot only frop the handful of minorify persons present. And third, less a
criticism than a suggestion for the futare; tHe success of the participants’

1 panel’invited the notign of scheduling similar panels earlier in the game &s
a way of bringing all into an active role right off. ¥

’

L *
. ¥ - . = - = '

And those negatives exhaust my 1ist. i . .

£ . - . - o _ -

s

. ' 1 assume that the design of the confereace looked to new vitality in

the humanities in the regions it gathered, and I guess that NEH did not lack ~
interest in showing the flag far from the centers of power in Kashington and -

the centers of learning thought to be eastern. For those who attended, and

for those back home to whom they will report, the six days shot off.in dozens

of directions that could give humanities instruction new.life. No matter

that some suggestions were mutually inconsistent, for there are.ng certainly P
right answers, and everyome will have to absorb ‘and redirect suggestions that
appeal to him/her. One woman said aptly: No single program would work for _ -

Q “‘ #
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my college, but I have received a whole batch of ideas worth trying. Further-
wore, if the project managers ‘circulate the conference report among all those

handbook different’'in kind and yet not less useful than the summary of pro- ]
jects that appeared last year. If the Endowment were to repeat the conference'
.ip subsequent years, it could develop a_ tradition of rallying a tion to
thé huianities and Of reminding a circle that goes beyond the perimefer of the
participants that a'strong tradition in the humanities is gaining rich contem-

‘ porary strength. For a modest outlay and with a tolerable investment of time,
. .humanists in the wegtern part of the nationd are reinforced inh their appreciation
* of the ipportance of that tradition. The Endowment's role in creating that

" sentipent serves its purpose apd serves itself, and it is entitled then

most agencies to see rough congruance between’tl{e two. | o
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Austm C'ollege SR

Total lnstntutnonal Pro;ect = 5. 3. Camasol

-fHoward A. Starr

) During the period 197%;1976 Austln College was involved in an unprece- ‘
dented total institutional project entitied "Changing Tasks and Roles in Higher
Mducatlon ‘funded by the National Endowment for the Humanities and the National
‘ Science Foundation. The final commitment of NEH to this project in direct grants

~($584,500) and qgtching money (3142-500) totaled $727,000. With the commitment

of NSF {$5%2,500) and Austinm College ($67.3,011. 33), this proJect repreSented a
total doblar commitment of $1,952,511.03.
N ]

The Intensive Humamtles Workshop at Santa Cruz, August 15-22, was
offered opportunity to critique thé work_ of .this large development-.grant. In a
slide- -tape presentation.and two-hour workshop conducted by.A. J. Carlsén, Asso-
ciate Dean for Humanities, ahd Howard A. Starr, Associate Dean of Educational
Advising and Student Services, the broad goals af this project were explored
The two funding agencies had been appreiched with three broad goals concerning
the changing character of higher education: (1) the impact of new roles for
students, (2}‘\he changing pature of the teaching enterprise and its effect on
professors, (3) the institGtional environment and the structure necess ‘to_*
sustain a flexible educatlonal program. Beyond more examinatior and analysis,
however, through four yéars of intensive summer research laboratories involving
thOJthlrdS of the faculty agd thirty to forty Students each summer, new teach%ng
strateg¥es and designs were sought. These were developed (1) to aseist the
student to Pecome a more autonomous iearner, (2), to provide the faculty-with
suppart tg enhance experlmentatlon in, facilitative teachlng approaches, and
{3)-to deyelop a new management structure which would remain both supportive
and acco&S%gble whlle at the same time assurlng 1nst1tutlona1 spl?—renewal

L]

Individyal-and 1nst1tutlona1 self—renewal have .been the major themes pf —
the faur-year total imstitutional:effogt. The Santa Cruz confergnce discussed’
tezaching models developed By Austin College faculty, and they spent-con51derab1e

, time on the value of a ‘support mentor system for adyising undergraduates, which

provides th¢ opportunlty for pearly every Itberal arts facuity member to be

™ engaged with 1ncpm1ng studedts on both a personal and an intellectual level,
The efforts throughout this development grant, have.been, directed toward allow1ng .

B Sy ' :-"7_- - <.

for maximum xnd1v1dua11;atlon within the faculty, who found over the four summer
resource ligoratorles That students need to be invdlved in the planning g of new
course sfrategie from\the very'begxnnlng, rather than seen.simply as consume§§
of a course ''pro Ct" onceathé design is set. Austin College has also developed
a system oitfacuity and prfofessional staff career development, which aygments
their profedsional growth as teaghers that the TIP had sought to engage, them in,
_ by provxdxﬁﬁ institutional funds for personal research or profeSszonal develop-
ment oh a proposal basis. This program is currentlyfunded by a grant foér a
Texas foundation; however, the institution realizes that a commitment of 81 mil—
lion from its endowment is esseﬁk}al to underwrite coﬁtlnued,szrengthenlng of
the faculty s profe551onal potential through career deve10pment. T
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» Growing out of the late sixties, 'thé Consultants of |

Austin College indicated that the,coming student would be one

‘\

that would need a far more individualized approach to educa- . “
tion. Austin College created in its New Ideas Program a,
central feature to accomplish individualization. That feature
had to do with the mentor and his or her rale as a’ coach-or
guide to the student. The design of the mentor has to dd with
seeing that each student develops to his or her maximum capa-
city in five zones of development which are considered .
essential to the liberal arts trdlfItion. ’
. v - &
~1) Educational/Academic ) )
2} Aesthetic Develépment : . .1
. 3) Physical Development . * - - L
- * *
4) Philosophical/Religious” Development -
- 5) Societal Involvement o . % ‘.

. The mentor is required to submit ‘twice a year a report
which indicates the degree of active participation his advisees
.are manifesting in the previously mentioned five areas. In .
tHis sense, the mentor sérves as a facilitator for the student.
The design of the program is that the student enters in a same-.
what dependent mold but during the four years grows into ‘an ;
indepedent’ and more self-directed type student. Inherent .
within the mentor program is the issue of support service. Most

S.consultants dealing with advising programs feel that-one of the
greatest dearth areas is in the degree-of supp6rt that the
advising programs offer students. The Austin College model -,
attempts to offer Sufficient support witho%t over-reaction or

an attempt to serve in loco parentis. -~ N .
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Gentram* An lnstructwnal ST s
v Dellvery sy Stem '--'PHIL NASH BOB NErsozv, )
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Community colleges across the nation are _being deluged by students who are in- .
terested in their lessons being served. in a more palatable and timély fashlon.' N ’
Television, for example, has paved the way in demonstrating ‘how the 1mag1nat1on

of many potential learners cah be captured and, to.a degree, has made many cam-

pus-based instructors acutely aware of the 1mmense competition they face in "0
notlvatlng theit students. ™ : | i .-

. - 1 -
.

\ Y

The purpose of the,"Gentraln" instryctional.arrangement, developed by T

" Monterey Peninsula College, California, i tp serve c8mnuni'ty college students
by providing & time-modulated, Highly m diated, and interesting format for =~ *

<their general education requirement. eniraln is an acronym whlch means a

¥ General Education Train of.courses./
general education requirements exc
The modulated’ proggam is systemat'cally afranged into sixteen 1ndependent seg~
menté, each covering a specific er;gd of,t . One seméster unit of credit is

-

across the fall and thes prlng semesters, an ]
e qyydent to easily ™complet hlS lower-division® v
general education in.a-yedr. gtudent’s prerogative is’to choose the course
segment that interests, im. The two-days- a-week arrangement was deemed desir-
able for the many par
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Fuygare | mpamn-:Sﬂmdlnrmmnmﬁﬁom Twonmtuamy ’ ’ ‘e
Four Days 3 Week, and Yiedd One Credit for Each eck Sepmen
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The’ faculty and-staff of Monterey Peninsula College have long been in- %, . )
terested in serving theéir students in.any way. thu)iould mprove Iearnmg
ef£1c1ency After much local discussion and idea generation, a Jpaper descri-
bing the model was sent to the National Endowment for the 'Hwnamtles in 1972.

_The Endowment ‘responded with a substantial offer.for Gentrain program plamung
Funds were to be used. pr1mar11y for developlng the 1nstruct10n segments.,

Team mehbers were recruited from art Iustory, drama hlstory, language,,

11teraturg hllogophy)‘rellglon Once the group was brought toge'ther, .
they spent of 1siderable time deciding how much.history “would be treated by the ¥
whole course d by each segment. Aft€T this issue was reso memberlL
was given the:respoﬁsiﬁility for develop,rng the materials r s disci
plinary specialty apd for writing a narrative that could b in preparing

each syllabus. All the planning and implementation of Gentrain proceeded from
writing these sixteen syllabi.” For each unit, the team member yas to provide
learning objectives, large- group learning strategies, small-group learning stra-

tegies, evaluation tecquues and a bibliography. . . L R

o .
‘'To fac;111tate the preparatlon of the.sixteen syllabl; certa.m “Faculty ' \
members were released from their regular teaching assignments, apd professors
emeriti and other curriculum specialists were employed. Additional resources
were expended in having the Gentrain team visit other. 1nst1tut10ns where
1nterd15c1p11nary efforts were being made. .

Fi

9

When it became apparent that' the syllabi fad reached an appmprlate
level for _instructional use, the Gentrain courses were evaluatéd by the
college s curriculum advisory committee, givenscourse mumbers, and included
in the college catalog and class schedule. .At .the same time, the process of..
articulation with :x:er colleges was being car‘gled out to assure acceptance of
the courses for trafsfer credit. When all this was achieved, the syllabi.were
printed in suff1c1ent numbers to offer the modules to, students throughout an

-

" experimental year, aid the project yas “ready to go. o . , S

. ) wt . . 2 ) S
IMPLEMENTATION -, .&. _ SRR oo SEE L
’ !‘;’ . « o x :§

Publicity- Conslderable effort was, expended in publicizing thls new
approach to satisfying general education requlrements. Advertisements were
run-in the local newspaper, faculty members appeared on local TV shows, pos- ™ ¥
ters were liberally printed and posted around the camplis, and high schodl -
counselors as well "as campus, counselors were thorougﬁy briefed on.all aspects
of the project, “The first poster used, shown in Figire 2, éreated a good dea.l
of interest.and led to nuperous, student mqua.ries. Y N N

. - Lo

Staffing. ‘One faculty member was released from his usual teachmg ser-
vice to the Gemtpain project, where his time was divided between coo;cdmation
” and teachingg Two ogher regular teachers carried a partial load in Gentram, .
and oﬁe part-time 4nstructor was hired to fill out the teach:l.ng staff, For
any given unit or module the team was allowed_to bring in well-lmown experts on .
a speclfzc t0p1c. nghsquallty multimedia ‘ma.ten,als were sougﬁ.t throughout the
school Yeax, LR :
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. /GENTRAIN
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Classroom Procedures.” In planning and deveJopzng the course, modules,

the feam agreed that the material could not pract:.cally be presen‘te& in a-
" ostridt hzstonc’al context but that a thematic treatment could wonl; well, .—

During the planning for each unit, a theme, or common thread was 1%::;:.'woven
* throughout the historical period and the 1nterdxsc1p11na:y (rather multi-
dzsc1p11n‘ﬁ'ry) dspects of the matenaf emerged
. ‘e L . ¢ - ’ . ’ “F : / .
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Each of the four instructors was assigned about three hours of inst¥uc-

tion, @lthough sqmetimes it became apparsht in planning thit.one or two needed
more than three hours. Actual class hours were then scheduled s0 that,one - —
presentation effectively led into the next. During the first hoﬁrrpfkgaaés,
the general theme was infydduced by the coordinator; then eath instrietor todk
ten minutes to explain how the material hé would present in the segment rela- )
téd to the theme. Near the tldse of the first hour, an informal interplay -
between instructors and among instryctors and students summarized the introduc-
tion. Beginning with the second hour, the teachers .began the prepared
presentatidns listed on the schedule which had been handed out.

»

, The team found that careful plannirig for each of the fifteen ingtruction
hours (the sixteenth was reserved for evaluation and testing) was essential to
avoid an enormous waste of time. Careful preparation should nét be miscon-
strued as rigidity. The team encouraged active cldss participation‘and.an .
informal atmosphere. By.agreement, interruptions by eithef@studéent or the
other instructors were_encouraged. Although the team was cerngd about these
at first, they found that seemingly irrelevant quesfions and comments.often
sparked productive disc¢¥Ssions within the thematic context. This procedure

helped a’great deal to/z,f)reak d% th:é b.arriexfs of.formality common to lasses . .

7

of 85 to 100 students. . p p; o .
s / ) & RN
. j | ‘ -
PROJECT EVALUATION ¥ -~ — : -

= <

. Assessment of the projeéfihas been pontinuous-:s%udents surve :
administered during the seventh and fifteenth units of the program, and the
results gave a clear design, for futufe program changes. Theyrespqnses_of.
students were fundamental to improving both the selectiop and presentation of 5 -
information. The Gentrain faculty members also evaluated each module as it
went along and made changes when necessary, These assessments were most help-
ful' for second-yeaT planning. « o A
g ’ %

College administrators and community members, too, have been part of the
continuing appraisal. A special administrative evaluation, made early in the
project's development, helped to see it through the experimental year. Unsoli-

At

cited letters have been received by thé college from commmity dignitaries who .
have been among Geptrain's students, They all complimented the project and
clearly stated‘thgg this means of interdisciplinary study has great meaning and - %~
value to the studehts, © L .
- ¥ - <& . - -
*  Written reports have been rendered by peer faculty on the campus and by the

~ guest speakers for the course. A recent conferente held on the campus brought

more than one hundred instructors here to learn about innovative interdiscipli- ~
nary programs, and Gentrain has glicited mmerous requests for more information
from instructional personnel across the nation--in person, by telephone, and by

written inquiry. . . .
. .

'Still another source of evaluation has been the consultants, who thave o=
greatly assisted oup progress from idea to implemetation. The outside point .
of view certainly helped us maintain objectivity in the dévelopment stages.
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‘4 F1nally, we have asked an of£1c1a1 “from the kat1onal Endowment fbr the .

Humanities to visit the campus When Gentraxn is heing offez:g;because we feel

his views would prov1de-an optlmﬁm eva1u3t1on Qf the proje .

- . -

PR ’ -3( R ’ ) '
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o In approxlmately'one yegg’the Gentrdin staff was able to plan and arti-
culate a general education course of study consisting of .sixteen separate
\,segments A comprehens;ve syllabus for each of the units was written, printed, -
and distributed to the. students during the 1mp1ementat10n phase, although thls v
accelerated pace some£1mes a:gused 3ome anxzety’ln.the staff. :

Pe;ml g flexible 0pt¥%ns for students turned out very well, because '
- Gentrain precl the need to %ake specific whole-semester courses to satisfy ,
general education fequirmefits and fused the d1sc1pi1nes effectively. Students
~Jyerefalso allowed to cheose how they woulds be evaldated and graded, The alter-
> natives were: (1) a umiversi transfer-level letter grade; (2) a credit/no
credit arrangement where the achlevem t of eredit can bé transfered to many
- other coileges and unlve (3 1nd1v1dual enrichment for neithegr .
credit hor gr&de. ef\f\\\.

- X - R4
_ By using a short-cut reg1strat1on prOsedure, adults from the coumunlty

¥no were exclusively interested in Gentraim could avoid the usually time-

consuming process of regular tegistratiorn. Great appreciation was expressed

by the students for their. courtesy. . bZ . =
' ~ ~ " =
The two-week modules of the Gentrain. pro;ect appear " to just the rlght ,

length. Most students surveyed indicated that the time frame was good and that
the information in each module ‘stood on its own. This matter been a real -
concern to the curriculum desziners since students could come and go as they
pleased, depend;ng on their interest .in a given segment, and thus nx individual
segment prerequisites could be adOpte&, \ . / "
Offering s1xteen modules each school year proved to, be inequitable to both
'feculty and students. Because™the. last segment coincided with the final exam
.period for the entire college, mamy regular students were umable to sign. up for
the final Gentrain of£er1ng . Th1§ seheduling also put pregsure on the instruc- ]
tors, who were teachlng in. GentTain and examining students enrolled in other - L. ¥
traditional courses at the same time. The staff solved this problem the follow-
ing year by truncatlﬁg the lastrunit. ] [re 4
, - & t T
".The student surveys proved to be valuable 1n'determ1n1ng whether the stu-
- dent target population was be1ng reached. The data collected strongly suggests
¥ , thata high degree of-success been achieved. Gentrain students included:
veterans, women in the reentry programs, retired adults, young “"regular' students —
taking gther traditional courses, and handicapped students of all ages. Inte- ,
restingly enough, the drop- ln/drOp-out aspect of the program seems to be working. & -
tao. Some students have taken 31l modules, some haye, taken only one or tws, and
a few haye en;plled in one,ﬁegment d:opped out, angimeturned later on_down. the’
line. N .
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- . . . I'uth the help of a grant from the National Endowment for
/" the Humanities, the University of “Denver has dwefogﬁd a program . . -
. for the teaching of the humanities in.which 4n 1nter&15c1p11naryl :
- faculty, focuses on 2 major civilization at its point of high ]
achievement,” emergence, ‘or decline. That tivilizatioh is studied .
as a whole, its art, history, language and Pitergture, relxgzon,
philosophy and music becoming means for understanding its unique
nature Among the twelve programs offered are included Clas$ical
Athens, Elizabethan England, 'Mexico in the 20th Century, Black s
Culture in Americae Sung China, Imperial Rome. Students in the .
program enroll.in it full-tide during 2 given quarter, for fzfteenl : N
credit hours, making it possible for the study to be made in depth.
The prdgran sati'sfies the lower division generdl educatién require-
ment in the humanities snd may also be taken as an elective. .

-

L — . e -
. , Among the, special’ charact eristics of the program are it$ ..
P~ 4 -opportunities for the students to be in contmulng dialogue with. ) -

g¢ach other and a-team of,faculty spemahsts drawn from both . ,
] senior and junior members of the faculty, whose expertise illumi-
’ nates different aspects of the given culture. The relationship
. of jideds and values to the major political and social decisions = . -
. e by the peoplgs of¥the‘cultire-and to their works of art is . _ -
an important emphasis. The students' knowledge of the period is’ - ..
further enhanced by the inclusion of lectures by, scholars from - 4
. out51de the university, special films, misical and theater pér-’
formances,;and social and cultural events which make “hve“ the —
cultural expemence under scrutiny. . . _ o .
.0+ Students in the progmz:: have uniformly felt that it hds =
. prmqe& them vuth a,_quarter of intense learning supemr to -
ngly of their traditionaily orginized courses. Faculty in the T .
program haye foupd“the interdisciplinary approach and the team . | -
’"t_échmg a- reﬁardmg challenges: . :
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. Abraham Baldwin Agricultural College (ABAC), a two-year unit of the .~
_University System of Georgia, serves south Georgia as a opmprehensive community
ollege with 4 major .emphasis in agriculture-and agricultjirally related fields.
AC has a tedching faculty of 104. The humanities faculty in;égdes 28 full- .
time instructor¥, five of whom hold Ph.D.'s. The College offers” a broad spec-
trum of college, parallel majors. ‘Recent years have witnessed an incregsed ' .
emphasis on career and technical programs. ABAC is an "open door™ institution;
and many of its students refig;t serious limitations in’academic preparation
for college. . L E ¢ :
. The need for curricular change jwas especially acute in the career pro- F
grams, where general education requirerents were perfunctory im nature;
including oniy minimal requirements in English and U.S. history. The new pro-
gram grew out of faculty concern that the generab-education requirepents
should provide a morg useful and effective.experience with the humanities. A
series af fadulty conferences was held, and consultants were used in an advi-
sory role. As an outgrowth of these meetings, the college applied for an NEH
Planning Grant, which was funded in 1972. . Under the grant, a faculty tean of
two historians and two English instructors deVeloped the format and design of
@ new 1nterdisciplinary program in the Qgsanities for techgglqu student<.
ABAC received an NEH Program Grant in the fail of 1973 in Order to implement
K . the new curriculum fully! .
.The Life Studies (LST) progran ‘represents the post innovative and far- -
reaching departure from the tpaditional curriculum. in Tecent years., It -
X replaced the old genefal educatiom réquirements in-history and £nglish with a ,
A three-course sequence in the humanities. The mew progran mot only strengthens
the tradirional emphasis on writing and histdTy but also intzoduces Iitergturé

= T e -

and philosophy into career programs for the first time. . .
The primary objective of the project is to demonstrate the relevance of .
the humanities to the working world of technicians and middle level management
personnel. It seeks,to accomplish this by, prémoting self-awareness; encoura-
ging thinking; utilizing student interests as vehicles- to broaden student
awareness, improving student writidg skills; discouraging provincialism; and
demonstrating the interrelationships of the humanities. and career objectives '
of the students. - ' = ’

-

The program is thematic, centering ar%gid the themes of natural rights;
change, and identity. One five-hour cpurse in the 45-hour sequence 'is devoted
to each-theme. In the first course, Students ine basic canflicts_ in .

, rights 1n huﬁ?ﬁ society through an interdisciplinary approach embracing history
r * - EF 3
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and literary works such as Athur Miller'

The Grapes of Wrath. The second course
particular emphasis on the influence of
third course focuses upon-the question

cultural approach-which.explores politi
economic, and religious elepents in the
courses are team taught by three Englis
tors. Sessions are interdisciplinary,

\reinforce each 'speciffic objectivé~from differing perspectives.

ties include.large class—f&ctures, di

>4
The Crucible and John Steinbeck's

xplores ‘the nature of change, with
echnology as an agent of change. The
identity, utilizing a broad-based
1, social, aesthetic, intellectual’
dentity of each studeht. All the
ifstructors ahd two history imstruc-
1d multiple approaches are used to
Class activi-
writing sessions,

%

sion groups,

individual pro;ects, and student-teachefg conferences. . .

- 1
L.

The program is 2 301nt effort of the Social Sczence and Humanltles *
: Divisions. The directot of the prpgrad is an historian functioning adninis-
tratyvely under the Chairman of the Sodial Science Division, who is also the
rede§§; Progranms Officer oY the Coliegé. The Chairmin of the Humanities ’
Divisisn serves as assistant director. Each team has a "lead" teacher whose
- responsibility it is té direct the work of thé team, maintain records, amrd
perforn adninistrative functions related to the classroob activities., An
e aévzsor} committee conposad of merbers of the technology faculty nrovlées
advice and guidance from its perspective. . %%?

Y

The progras's impact has been substantial. The progran has greatly 2e *
enlarged the hucanitzes ermphasis in technical curricula. Sake of the tradi-
tlonaf barriers between humanities faculty and technology faculay are being .
resoved, iecnnlques developed in the program are being introducéd into {i:

LA L

other classes, Ipquiries from other institutions are increasing. Student

performance on stéte-wide tests has’ “improved aarkediy Most sigaificantly,
: students who have cogylnted the progran attest to it$s value for thea.

Considering that most of them were uninterested in the humanities at the

-
-

outset, this is the best cocmentary on the effectiveness of the prograa that -

¢an be of fered
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anora July 1974 through June 1976 the €ity Colleges of Chicago, Miami- ,
Dade Comv.mny College, Florida, and the Coast Commmity College District, -
. Costa Mesa, California, worked as a®onsortium to produce a generdl k i-
ties progran for the "new learner" in large urban multi-campus communi
colleges. Most such students have distinct accupational and career goal
vwhich &fe often technologically oriented and which provide httle dn:ect
contact 'with humanistic discipknes or concerns. .

) Certain premises were adopted:

- -+ 1. The courses would be interdisciplina®y. All the arts, rhetoric,
history, and philosophy are integrated in an effort to transcend the interests
of individual disciplihes and to epable teacher and student to involve them-

. Selves in a d:.alectzc search fog a definition of what "human® means.

* Lt

2. The materials would be developed aftér the manner of a "'teacher's
training manual." Detailed teaching methods and A/V devz.cestre prov:’ded SO
. as to help the teacher-specialist become a capable generalist.

+ The popular arts and the mass media would be exploited so as to”
engage tne student as a partnér in a diseussion. A new literacy is called
» for in our urbanized technological culture. Popular, commercial, and
cultivated styles all define hupan life and condition human Judgaents There
is no presumption that the popular is cheap and shallow or that the cultiva- ¢
ted is lofty and profoun& Rather, any genre can be a source forfms:.ght -
into what "human" means in this last quarter of the twentleth century. . )

< The First course is a "core“ 1ch§’takgs the “self" as its there,-
because this seems to nove 1med1ate1y to the most obvious Jiiman concern.
The arts are engaged as lending concrete imagery to”the philosophical éffort:”
the dialectjc search after human reaning. -
£

The second coir'se is chosen from a senes of three :PthﬂS

-

*

1. Th ﬁse"g n Dream: a deeper study of our own culture.in ferms of
its} philesop. ologies, and specifications of artistic genre.'
“.2. Men and Women: a st of more extended worKs around a ceritral

-

theme of basic human relatioaships. ‘ - .

- . 3. Technology and the Future: a study .of thetneh artistic styles, . o
cultural patterns, and ph1lo'soph1es which follow from our "holoscopic

"
technology. , : . N
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I The specific4/V materials developed for eatch courge have two premises:
g most "off-the-shelf” A/¥ materials are in a self-centained lecture forggiteand
. most are poe long for a -typical class period. Thérefore, all thé audiognd .
- . video tapgs are planned as short, opern-ended "teasers' designed,to stimulate
© " class discussion. They require teacher/student interaction in Order to move
toward analysis and understanding. . ' .
: ' PN Co ., DR
o The hope is that a genuinely contempomary cqutse is mgde avdilable and
pe Y contemporary 2 ]
. ushble and that the popuiar arts and mass media are integrgtd with classical - ..
. - - humanistic studies in a way which illuminates the pérennial problems of self- . :
hood, the self and others, and the sqlf and what, transcends the here and now--all.
.- . tHis'wifhin the cantext of our mass,arban technological'culture.
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The Co},éx':‘a_,do College Plan (or block plan), 2 réd:'gc’.'i'l depérture from the
traditional se er. or quartefg'system, was g.&opted.”in';}gm after exhaustive .
- studies by faqulty, administrators, and students_into better methods of teach-
ing and learning. - - T a . )

. The prinéipal advantage of the Plan is that it enables students to
p) concentrate on only one- academic pursu'j.t at a time. It provides for an in-
* depth study of that di3cipline over a short period. And, since most students
. are taking--and most faculty are teaching-“only one course, most.clédses are g
- shall, usually approximating the 14 to 1 student-faculty ratio of the College
. i ahole: ECe

—_—

-

These are the chief characteristics of the Colorado College Plan:
~ C- -

, 1. The academic year, September to Jume, is divided into nine blocks.
Each -block is typically three and one-half weeks, followed by a four and one-
half day break (Wednesday .noop~through Sunday). g s ) I

2. A "principal couxse" is usually taken by every student in every- ]
block. Most principal courses are given for only one block, but some extend
for twWo or three blocks. In each block, the student tustomarily eamms ofne unit

i .of gredit (each unit is equal to 3.5 semester hours). A student does not, and °
indeed may mot, take more thgn one pz;incipal course per block. . v E

3. Each.class ‘has its own “cdtggefrooan," reserved éxclusivély foi the

one group of students. Facully agd students. within each course ‘are free to ‘

set their -own meeting times and use the c%urs‘e’? room for after-class informal

study. 3 "w‘ . P - - . . - ¢ .

~

‘ T‘qg Colorado College Plan is a result®*of a College-wide.effort té |
creaté new opportunit¥es -for edusatipnaf‘bétterhent, -Aincluding acaflemic affairs,
ldisure and residential programs, and- the c%mpgs environment, and to get in-
< eagg,d effectivéness and efficiency in the use of the Col}#ge's resources..

2] N - - = - »

NG longer ‘are studengs faced yﬁh the' competing d"emg.ﬁds ‘Of .three to five - .
simultdneous courses, ‘where their efforts.wert-fragmented and the eburses too,
numerous for. the in-depth study of any one. TheXspontaneous forms of "learning,
through discusszons ¥ é:gten;i;?@d work, infarmal lectures, and independent

*

reagmgs,vare‘ no Io?f'ger blun by conf];éictipg‘ schedules. An instructor in a,
¢+ principal course know, fofainstance, that he can schedule a visiting I-e’cture%;
or a field trip, for, hif c}ass withodt interfering With students’ other academic

commitments. Students, and faculty control their. own time; theiy woﬁé,and .

g study patterns, ‘and even their cburse rooms, R ’
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: . '33) .o Finally, the Plan is ideally suited to dis ngu1§hz&v151t1ng faculty :
~ in that it allows them the flexibility of teaching in.any mannet they des1rc ©

T ; --Iecture, tutorial, d&scussxon or any comb;natloné

: In 1971 thke Colorado College requested and recezved from the Natlonal
Endowment for the Humanities a small Planning- Grant of $28,000 which enabled |

P us to study in detail the edueational soundmess and economic fea ‘b111ty of

establ;sh1ng a Southwedtern Studiés Program at the College.

-

The program'we wished to explore was both an 1nterd15c1p11nary an
1ntérrac1a1/cu1turarkstudy ‘of the American Southwest: its land (Western )

4 _Texas, New Mex;co ‘Arizona, Southern California, and Southern Colorado); its
people (Red, Brown, Black, and White); the relation of land and people '’ .

} (environment); and the relation of people (racial and cultural igsues). The o

heart of our program was to, be,a balante of intellectural understandzng and
socialsinvolvement. “ -

—
- =

' ' At the concyp51on of gur Plannimg Grant period it was agreed to by
(nuéfaculty dnd admimistration that the Southwestern Studies Program would
% serve the interest of our students and our area,,and we began actual °
Jevelopment of ‘the program. Ing?ebruary, 1973, we presented a Program Grant
% Proposal to the %atlonal End%wment for .the Humanities requesting assistance
for theé follege ;n covering the Fditional cost of developing a Southwestern -
Studies Program. In June, 1973, we were'awarded a grant of $241,577, in- .
--,CIuéTng’Coilege matchzng funds.s Y ) .
< We felt this has gn important program. It was 1mportant fo Colorado -
Eollege because it.attempted to .broaden our educational options_by opeming '
w aveflues of thought and experience for our students and facultgthrough .
inderdisciplinary and cross-disciplinary study. But i® did so by insisting '
on traditional intellectual values and demanding manageable focus - the
. Southwedt, The program haSllmpor anty to our community and {o our region
v because it>addressed itself directly to the study of both; not, however,
! in a simplistic or piecemeal fashion, The Southwest, as puch as any other )
part of our natlon, is a delicate environmentaly and’ cultﬁ?al;balance. The -
stuflent of ité' religion, art, hz;tory, d l¥terature has always unfr- . -
stood this. W& felt the program was important educationally because it )
- . attempted to Drite an intellectuallx rich subject with important cultural - -
“and racial issues. We have insisted that cultural/racial studies are im- .. '
portant and are;!bademzcaliy productive, esPeczally when related to social,
2 . artistic, historical, and enviromnmental perspectives. At least, we were E.
. - attempting & new apﬁroggh different from-traditional and institutional _
~ ethnic studies programsg : , ° , 2

3

While our Sguthwest Studies Progf%m was not intended to completely “ g

alter the &Lrectron “of education at .the“College, the prOgram became an ' s

. 1ﬁportant and znzegrai part”of thw whole educational experience.. Perhaps )
) a listing of present courses wiil 1nd1cate the .breadth of our base: . F . o

» : - ~

{_1’ JCEN. . * A Soe 2 - St v e T




e -t - ® . ~oS P ~ . .
[ . . .
e . . . . i . ! PR
' ’, ’,, T& v He ’ s ’.< - . ' h
AN SOUTHWEST STUDIES CORE CURRICULUM N
‘ , ' (1975-1976) , _ - SR . )
‘ ) - - . * L N o - - T4 " N - . v
. -9 P . ’
) * - - 7 .5 . "
— Introduction-and Orientation . - .
- . . 7 X g
y \ " Freshman Semmar ‘The American Southwest %
: ' R + The Heritage and the Variety . {
1 . - B " 7\‘ "; = .
' i Basic Area -Coverage Courses
%’dties Social fgcienaes : Natural 5c3fenc;s
4 &
Literature of the ~ Anthropology of Bhe South- - Water in the Arid
: American Southwest g:: west * L Southwest
Ethnomusicology  History of the.Soutfmest _ i
T f. ‘ under Spain and Mexico L : :
Ny . A T . 1Y . - = o
e ) History.of the Southwest .
P - since the Mexican War ’ L -
. = — d = = m
. Specialized and/or Advanced .Courses Q*.'
;’ . N L Y s ™ . -
[ i ‘*’-,-r-- . ‘-c.': - o
- Spanish Literature _Ethnohistory Piuon-ngm.per BéBsys- ’
of the American . e ) .- tems
Southwest 1 ' Arts of tbe Southwest" . .~ F
. ’ = + » ° Southwestern Ecosys-~
Aesthetics Environmental T T e eTnE tems L
) . ) Economics - ) S S *“* -
o _ American Indian - 7 ’JSeoIagy of cOLomdo =,
- Music . © History of tbe ’ . 4
TR .- o American West T Bt ~] N
Indian Religions . C ) : . S
- in the Southwest Anglo~Mexicano History : "2— . .
. o - Chicano Politics = . . ' o L .
.. A ’ ki == -l — - ‘ v
N = '\ * - - - Ty E
- Semesters in Santa Fe aifd E1 Paso - « It
. . ) ~ .. . - -
- v = — = = — ——— 4 B
’ ;- . ‘ 2 -
. . .o Advanced Interdisciplinary Coyrses- ‘. )
Tt " . i . _ — = \‘f, . 3 . -
L Newberry Library Program - 2 Southwest Institute . .
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. o /fn our planning period we encouraged course development as injterest i
¢+ + ,ond personnel allowed. Naturally, we guided certain programs and encouraged

," par:gculat faculty, but generally our aim was to create a2 favorable gtmospherc
" leading toward professional intergst and individual involvement. This we did
. wigh'the aid of our planning grant by encouraging curriculum develppment and
assgisting in part and full-time recruitment of qualified faculty, -Next, we
. broyght focus and structure to the program by instituting courses .and programs
which instilled bdlance and rigor into the entire ¢urriculum. It 'was for this
phase of our development that we applied to the Endowment for the Program Grant.
s ) , * ;
'/’ . .. COLLEGE FACULTY TRAVEL AND ENRICHMENT PROGRAM .
Travel and per diem fimds were requested to further involve and educate
our faculty and staff - to allow them to attend important regional conferences,
/ --yisit research centers, plan course work and field trips, and contact-possible
visiting faculty and resource personnel. We-knew that we had an able and pro-
fessiendlly qualified faculty at Colorado College, solidly based in disciplinary
practice.” .During the planning grant period we also discovered that many faculty
were very interested in applying their knoWledge to the study of the Southwegt
and in using the Southwest as an important resource/teaching. tool.. To encourage. ¢
these intErestediﬁgqu%y, we suggested, through interviews, possible ways that )
they could integrate the Southwest into their teaching and offgred our help. N
The overwhelming reSponse of .the faculty was a desire to further familiarize oo
themselves with the area and its particular research poteptial. Many of ourj§’
present and projected cours&s aré the direct result of these, travel funds, and
thus we feel they were.an important part of ouzg overall program. :
’ . . ’ P MO F ‘ P .z
Next in importanceis what we called "Course Development and Research."
These fundswere uséd primarily to develop interdisciplinar§ courses among
~ hembers of our faculty. who were already involved in tgaching tourses on the -
Southwest. However, the funds were not used for yelease timer.from teaching.
Rather, they were available to assist faculty in necessary plamning, regggrch,
duplication costs, bibliographical work, etc. There is no guaranteé of pro-
ductive interdisciplinary teaching unlesg it'be sound- planning, and we.were
determined to assist our faculty in that effort. .o~ Ca
- ‘. H
This determipatién explains, as,well, our request for a !'Symposium on .
Interdisciplinary Teaching." Interdisciplinary education is more than just a
commdn interest between a, group of faculty and $tudents. Over the years, -
principles, techniques, and procedures have been developed which help to
. ; 1lluminate the whole process. Through a series of informal gatherings, where ,
_ papers ‘weré?esent_:_ed by experienced College and visiting teachers, and where
" discussions Tollowed, we studied the entire subject of interdisciplinary .
,teaching and its practical application te the Southwestern Studies Program.
The conferences directly benefitted our ygunger faculty, who were most inte-
rested in interdisciplinary teaching, but also‘gffected 3 climate -of

"’4 professionalism throughout the program. ) ¢
- - ) .
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VISTING .FACULTY. AND CONSULTANT PROGRAY ° '
. : : ‘ T~ . - ¥ -
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. At first we brought consultants primarily to meet with students a *
and faculty and to advise us‘'on particular issues. . Later we used them ™~ .
‘primarily as adjuncts o teaching. Certain mihority faculty werg in’ .

short supply. The, demands on thgir time were tremendous and it was d
often impossible to get them to come to Colorado.College for a .block.
However, we were successful in getting them to join specific classes

" for three or four days. This was enough time to develop rapport and the. ’ <2
students were able to get.a feeling of who ag% what they were and what :
they represented--intellectually and culturally. The consultant pro-
gram was directly related-to the/vi§1§ing faculty- program in that we . .
often asked consultants to visit.us with an eye to evalpating them as LT
future visiting faculty. o — . <

The visiting facultyiprbgzam seemed most’ esential during our
.development period and was intended to serve several specific needs
both from the point of view of :the College.and the Southwestern Studies .

Program. One of the advantages of the Colorado College Plan is that it. ‘ T
is easier to hire visiting faculgy for a block (one month) than for an = -
entire semester. The Plan, then, offered real ‘flexibility in attracting’ oot
the best and most knowledgeable educators and scholars whom the Collpge .

might not otherwise Have been able to utilize. From the program's point -

of view, the idea was appealing in that it allowed us to fill esSential

currigulum gaps without the neces ; iring fuli-time faculty, although ‘

all reasonable effort at perm@nest faculty recruitment contifiued. Fur=
_ther, such notable educators had a tremendOus efféct, through College ﬂi§§_ .

lectures and symposia, on our faculty, students and commupity--creating AR .

further interest and involvement. The program also allowed us to bénefit ' :

from experi®nced minority educators and writers without putting the College : .
in the invidious position of piyating, although here too diFigenterecruit- . .~ o
_ment continued. . o SR . £ e N '
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It should be noted first that these "Special Programs," as in th¢. case
of the "Visiting Faculty Program," attemptéd to capitalize on the unique* )
. featurés of the Colorado College Plan and to make, it work effectively in the .

" development of .the Southwestgrn Studigs Program and vice versa, For example, °

uynder the Plan a student takes and the'instructor teaches only one course at

“a time. Neither has other commitments; consequently; if an instructor feels,
the course can be more effectively taught in the field, he is free to take v
his class wherever he wishes. Such mobiljty, if properly planned, offered .

« @ whole new perspective to undefgraduate education. Second, the programs -

*  describéd here do not in any way represent the, totality of courses offered = '

-in the Southwgstern Studies Program. Rather, they represent special needs . -
and educational opportunities that became apparent to us during our planning ° »
grant investigations. . ‘ , '

-r -

"OFF CAMPUS PROGRAMS '(SEMESTERS IN SANTA FE AND EL PASO)

~ o *

Since- a basic premise of our program has been the value of the, South- i
west as a resource/teaching t6ol, and since this goal has been achieved most.
significantly by allowing faculty and students to-experience the Southwest,

@ the field trip assistance allowance was an important adjunct to our pfogram.
We envisioned a program in which stydents could éxperienczﬁrin depth, the °

reality of the American Southwdst; .to benefit ffom the ricK research mate- o

rials in‘the area; and to interact with a .Variety of resource people living
and working ‘there.

1
To this end the Southwesterd Studies Program, in co-~ !
opg;ation,with varioug departments of the College, offered a semester of - %
...courses in Santa Fe in 1973 and 1974. The program allowed students and - %
faculty to use the rich cultural and historical resources of the areaz with- 5
out incurring normal.high fieldvtfip costs of traveling to and from Colorado
" “College. All th® ‘courses offered in the program came into being as a result
af our planning, afid each directed itself to subjects and materials found in
abundance”in the Santa Fe area; primary and secondary resource materials and
' suRervisorZ*pezsonneQ were at hand. Speculative knowledge and the practical

€

o4 reality wére blended into the total educational experience. -
= 1 H -
1

* -

ol

- =

.. - . .

= During the third year of the-gr%nt the program was moved, onfan

+| experimental basis, to El Pasp, Texas. The reasons for this shift ¥ere many,

4| Dut chiefly it was the féeling of our faculty that the program needed the ¢« -
balance of. an urban-border environment to contsast the experience of Santa -

‘;‘ Fe. Further, because 4f our good relations with the University of Texas

at E1.Paso and thetr. initiatioh of a Borderlands Program with funds from the
Nztional Endowment for the Humanitiés, it was felf that our students would. -
benefit, from exposure to the experienc# of theéBTEPAfhculty in this area and
the rich cultyral diversity of the -UTEP student body. The program at UTEP
was $o successful we have decided.to rotaté the

f program; one yedr in Santa

‘Fe and the neXt in E1 Paso. - ’ . . g

I [ E 3 ~ . - ~ o . L Te ¥ !
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“.. ! the Colorado College Plan, *he shift is deubly difficult. Mipority st - ' S
added problem of adapting to a hew and oft fbreign - .
izing the general probi he Coljege hag instituted-a )
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Again; in our dlscu551oés with educators dur1ng our travels under the
plannlng and program grants, we asked how our program could benefit the South-
west, espec1a11y educationally. Again and again, the'need for a- comprehensive
over-view was suggested: an instlitute for teachers working in the Southwest,
but who were not trained or prepared to understand the complex social and
cultural patterns of the,reg1on ! :

“The task was an imposing one, but our expertence did indicate that
there was a definite 'and legitimateé need. Our f;rst instituty began in the
summer of 1972. A truly interdisciplinary program, ‘it dealt with the arts,
preh1story, history, and ecology of the Southwest. Subsequent 1nsta§utes,
offgred in 1973 through' 1976, have dgalt with human biology, cultures and
1i eratares biliagual and b1cu1tu¢z&geducat1on ip the Southwest; arts of the
Southwest, and. the cultures.’of the Southwest in ¥élation to those of Meso-
america. All the institutes have incorporated teaching demonstrations and
studios designed to teach basic techniques and practical methods of adapta-
tion to ¢lassroom use. Each institute supplemented classroom work with a
week-long field trip to the Southwest to study at first hand the concerns
of the institute. :

t Beglnnlng in the summer of 1976, Colorado Gﬁllege offered a Master
of Arts_in Teaching Program in Southwestern Studies. It Was felt that

) Colorado College could offer a high quality M.A. -T in Southwest Studies -

. within the existing framework of the Summex Session and that this progrmn .
would be received with enthusiasm among teachers in the area. In the last
few years, Colorado*College has strengthened its reputation wi excellence

. 1in providing high qua11ty subject-matter oriented teacher education. This
reputation has been due in part to the Arts and Humanities Institutes given
over the last nine summers, in which a large number of Colorado College.
faculty have worked imaginatively with several hundred local teachers and
” g¢hool administrators. In addition, Calorado College has beéome well known
in the region for its interest and concern for the Southwest.’ This has been
due in part to the Southwestern Studies Program and to the sumler imstitutes
offered in Southwestern Studies. This new degree program involves both an
1nterd1sc1p11nary and. intercultural study of the American Southwest. The
program is designed to’ provide both elementary and secondary school .teachers
and administrators with a better understanding of the region and’ its people.

Al <
-5 . -
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A FRESHMAR S%MINAR THE SOUTHWBST - THE HERITAGE- -AND THE VARIETY -
: £
%’ This coyrse was conceived in direct- response (‘/the students needs
The transition to collegé-levegl work is always difficult for-a new student.
*  When the transition also necebsitates adjustment to a new teaching systen,

ith ¢

are often faced
env1ronment. Rea

series of /'Fresphfian Seminars." While the semlnars are acaéipzcaily orlented
by Being smal (f1fteen stGEEnts) and perhaps a b1t more casual, they also
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attempt in wvarious ways to facilitate student adjustment. We felt that an
interdisciplinary course on the Southwest wquld provide a legitimaté and yet
familiar academic focus for such a Freshman Seminar. The course was espe- . ,
cially suited to our minority students - although not limited to them - in ™ )

- that its faculty was interracial. Through a variety of readings, both the p .
heritage and rich diver%ity of the Southwest has been emphasized: a di -
sity of land forms and environments; a diversity of histories thousands of ‘7 e
years old that conéggnt the pregzzt with models of co-existencé, conflicting’ qkAﬂéﬁza
ethnic demands, and common problems. The coyrse enrolled up to thirty stu-
dents and has served as a base and model for all 1nterd1sc1p11nary/1nter- .o
racial courses in the Southwestern Studies Program.

- .
=

. 7 SOUTHWESTERN STUDIES ADVANCED RESEARCH SEMINAR e ?
THE NEWBERKY LIBRARY PROGRAM ; P

*

For any scholar familiarwith the rich fesources of the Newberry . °
Library little explanation of this category is necessary. However, our -
‘primary goal here has been to give advanced and superior students the
opportunity to do primary dnd original research. The Newberry was a
16gical choxce because we had already‘éeveioped close relatzongiw1tb the
Library, because the Newberry holds two of the finest coliections of
Hestern Americana in existencg - the Edward E. Ayer and Everett D. Graff
collections - and finally bécause the Newberry was anxious for us to
cooperate in their newly developed "Center for,the History of the American

. "Indian," funded-by the Endowment. ‘

L4 4

SOUTHWESTERN.STUDIES INSTITUTE -

¥
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This course was designed to provide the needed depth and perspective
to serve the interests 6f those students who had become kmowledgeabIe in ’ .
Southwestern Area Studies thtough past participation in Southwestern Stu-
dies courses and progralms. Organizationally it was based on the successful
. design of the sumger school institutes and was $tructured to allow experi-
mentation with the var1ety of teaching alternatives under the block system.
- The course was taught in a two-blodk period by three faculty and was an
interdisciplinary and synchronic study of culture group relations in the
American Southwest, past and pre . The institute focused on particular 'y
perrods and specific issues. ’ : -
¥ +
. Such, in Brief, is the background and the rationale«wf the-CoIorado - -
College Southwestern Studies Program. Over the past five years approximately

-

one hundred consultants, twenty-f1vg visiting faculty, and some fifteen hun- .
_ dred students have been involved in Yhe program. NEH funding ended in August .
1976, but the College has been sufficiently pleased with the value of the A

program to contxnue its operatron as a regular ad;unct to the currzculﬁm. 7
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Amenca s new Iqcalism and regionalism may .
very' well spur the recrudescefice, of the liberal arts.
. It was after, all, not in any of the great sprawling
national states tha.t the strong roots of ‘the Western
humanistic tradition were sunk in the first mstance, .
but rather in tiny, by modern standards, commmities
» 4nd city states: the kind so admirably epitomized by
_Athens —the-Roman Repiblic, the Italian city states,
" thie medieval towns, and the London; Paris, Boston, )
and -Philadelphia of earlier times. Even when culture
xedly local in root, it tends almost always
‘to be regional: . witness the vital influence of the -

South and*of New Bngland in American history. Com-
_pare “this mth our national culture today
- * L] g;

The appa’hng tfecime in our time .of culture in any
sense this word mght ‘have had in other ages of
h‘estern ,hzstory comes d I beheve, from the
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THE FéGLJLTY &THE HUMANITIES" '
* TWC) ENDANCSEQED SPECAES .

By ‘Arthur M. Cohen .

4 3

The National EndowWr@nt for the Humanities is the only federal agency
dedicated exclusively to promoting and,supporting the humanities in American [/
life. ‘It ‘does a superb job 2 and, considering its limited budget, has influence
far beyond its means. It {s not;gy place to recounit the Endowment's achieve-
ments; suffice to sdy that millions of people-have been touched directly by
its public programs, thousands by its research grants, Fellowships, and edu-
cation divisions, apd other millions indirectly through the efforts of those
who have been educated and encouraged to act under its auspices.

ij?f We are here aecause of the,Endo*@ent s interest in the humanities in i
,higher education. Many of you have been direct recipients of its awards and
. others have been affected bY'ltS work in your own and neighboring institu- .
tions. I represent the Center fdr the Study of Community Collkges,- g research ]
organization deazcateg to dojing just what its name implies. We asses5 commu-{ -
nity colleéb programs analyzing their directions and Eaklng recermendations
for further involvements. We study the literature in the fiel& conduct sur-
veys, and assiét policy makers in plannlng.the future of  these institutions.
Tko-y%ar calleges curfently enrﬁli mere than thirty pq;cent of ail -
stu&ents(;n post-secondary education iff America, a figure that has increased
markedly in recent years as the growth rate of these Institutions has pro-
gressed at a.pace greater than that of the senior colleges and universities. ~ ’
Nevertheless, except in a few.small 1ndependenziy controlled institutions, £
the humanities are not widely emphasized in two-year college$. Curriculum ¢
trends in recent years seem to have gone in other directions. Those of us on
the side of the humanities deplore this and zach has his own ‘explanation for
it.” Whatever the reason }itrustees, administrators, faculty members, ard .~ .
state-level planners see.a plethora of roles for the colleges. The perpetu-
ation and diffusion of the humahities ‘typically occupies a priority status .
far below that of career educatiom, remedial studies, adult basic education,’
and - -prograns of immediate utility. These perceptions influence legislation, .
po decisions, college plannlng and budgeting and, not least, the pazterns
iculum an& staffing -

-

—

-

. The National Endowment for the Humanities is concerned with strengthen-’
, “/ ing the humanitige in two-year colleges. It needs information about the

. status of these programs: who teaches them, who studies them, what the trends .’

. - really are. In order to develop this information, .the Endowment called on the

Center for the Stu&y of Corzmmity Colleges to engage in a Eﬁltzfphase&

. research project. The first phase, begun in 1974, yielded reviews of the
. " literature pertinent to huﬁanlt;e§ faculty, curriculum and instruction, and .
- students. The second ph33§ ;nciudea a nat1on§i&e Sﬁryey of full- and Fart- *

o . s . ; . LR ‘ ’ .
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"time faculty members in which a precise sample of instructors in 156 coiieges was
drawy and an eleven-page questionnaire distributed and retrieved from.84% of
those surveyed., This procedareﬂyzeidee authent;f‘data pﬁrtalnzng to pssple

-

f ¢ =pteaching hi tory, literature, foreign fanguages, and sixteen other disciplines

[
vl

E

£

undef the h ities rubric, The next phastdwill be a stiddy of curriculym ///
and instrucfion, while a Iafér phase will deal with students' attitudes toward. -
the humgni ies. ~ <

\ %y report today is basﬁd on what we have learned about the faculty
teaching the humanities in ’Qéﬁﬁnlty coiieges. The reviews of the literaturs
thatﬁse developed in the first phase of the study arejavailable to you on . :
request from the Center. Here I will report on the iiew data that we generated

our national survey and discuss what I- ae,aevg to be the imzplications of - -
these data for hﬁ&;&sznzuzﬁs the gacgi:y, afid the com—umity gollege thexz-
selves. . . .

The faculty survey was desi i to yield a great de
t the people teaching the humanities (which we defi
9 distiplines). - We wanted to know how they a

their field, to their students, and to their p
i i
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wanted to knbw their own degrees of §at=s:
;esszana’ dev ei6§583;. ~Fe wanted to know wha
humanities, who their reference groups are, h
ﬁsiu, we wanted ;of§e¥ﬁios a cozprehensive picture of the faiy

* * - =
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. he found that about one-fourth of exs

‘students in <ommunity 6T junio# csiigg g b .recei

associate degree. - Almost a1l Faculr; 5 b nd T

Our findings on doctogal degree nciéers f part: interest. Tradi-

tionally two-year'college faculty mezbers have acquired 2 doctorate after S

S0z years on the job--that is, they do not emter the institution holding a
. that .degree but earn it’at z later time.- This _was confirded in our study -
becayse over one-third of the 'pecple with doctorates are age 51 or older )
sheraas fewer than one-fourth of the total sazsle are in this-olider age

g?sﬁﬁ In additic lgk of the pedple teaching huzmanities hold their highest ‘o
degree jn Educatit hus saggessz 1g that :%e person with a raster's in a '
teaching éigcip in e §IC£S up a socto ate kéucguﬁsﬁ while he ig &ggigyeﬁ_"

an instructor. \ ) - :

s ! . -
A uch hzéaer percentage of insfructors have the doctorate today than e

‘even five years ago. We found 14% of the faculty with the Ph.D., Ed.D., of
ther docteral degree as compared is 8 to #0% in studies done in the late .

‘1960's: The apparent réason is that the g?Oﬁ*% in faguity has slowed ss§n )

considerably. Heretofore, faculty :ehﬁer 'who attained écc torates while they

were on the job were baianceé by the influx of new people k‘ﬁ%gﬁ’ higher

degrees, thus maintaining a constant ratio. Now that the.percentage of new ‘
full-timers egployed gnnually has dropped off csﬁ51cerzsi}, the tendéncy of

working fadulty ¢ © 0 obtain the.advanced degree has moved zse percentage of

doctorate holders nigner; ) . :

\- .

v rurzher, Zﬁ% of our sasple szy they are working on 2 ﬁec§5?§§§Q§§; if )
bnly one-fourth of these instructors get the degree by 1980, the rat £ -~
doctorates will Iﬁcféa#e to 20% of. the f&ii-t;ge\:acuitf Add to that N s
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P )
likelihood that @ great ter nuzber of new fsii-use staff mecbers will have .
doctorates and z 22% total figure by 1980 is not unfealistic. In short, we
are forecasting a ra;;;é ‘upturtt in theé pércentage &*’-‘ full-tiee acaéeazc -

faculty renbers with doctoral éegrees « = - N
Affirpative action seezs to be taking hold only slowly. We found 2

ratio of two to one maltes over females, ratizer a constant with the ratio | , B

reperteé in earlier studies. \T'aeré are very few ethnig minorities teachmg

mzaes, .2.6% Blacks, 1.9% Chicanos, less Amesricans. In .

new colleges--opened in the past five yespd-- gher percentage of the 7
faculty is female and/or youngeT than in old#r institutions but ethnic
=inorities are not represented thére to any greater degree. .
] 7 i . . gg;{‘ 1‘5“, - F3 .-
4 Tzken as z whole, the faculty are strongly 3g3ms!{; preferential hiring 1

for women and/or minority group mesbers at their own college (61% against 24%

. $or). Suppert for strict enforcezey of affirmative action ;sshc*es tends 20

coze fro= the ;a,;-twws with no ohtside erploypent, frogp the women and

1nOTI z;ﬁs and especially fro= }:ﬁgfmger instructors.” The opps-
ider white males, either full-time instructors or part-tizers with’

2=ployzent e;sefsﬁere, Becazuse the older white males are highly

adrinistrators and divisioh and sesa:taeﬁ* chaifpersons--

e i;& the ;{*iie;.ﬁ--se do not sz;sec;: firmative action t0

on the sex a*;s ﬁmc ;52?3511; of 3,3;5 ¢olleges am tize

ientall tp fa group of admimistratorf earlier |

T denial. Egch gz:esiéeg adamantly poinked out.

Ly ‘:éi!ﬁ;.i?; the ;rf*:s}.g of ethnic and sex &13 =ination .

t his own institution. izggig colleges ray be g;:e:gtmaﬁ but

szf by our data; aationwide there are not representative nusHe?s of
éﬁm,ﬁ group merbers azong the teaching faculty, even a:sgg the

*%f‘ ¥ho are erployed on an %iﬁff;’if basis. .
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-tinme % ;’;ar' s,z::s huzanities za:sié:}; zenbers in ti‘{é ’&Qiiégég sury z;‘
ound ;sr*,;;s_ﬂrs to be highly represented in religious Stf:éiﬁ&} forei
angages, and art, This is §z$?:=?:§ y-because lcoal ministers fr equefitly feach
reli%ious studies; teachers fromz the local high schools often teaeh mgiis‘ii as -
Second E.ﬁ:;;,.ase, and artists who work at other pursuits may teach art’
istory. One third of the part-tizers have no ezployment other than their
work at’ the college. The-older ones are §:§a§i§sz*r§ people teaching one
T#0 courses. Many of the younger ones are trying to gt into full-tize
teaching at the same tize that they cocplete their graduate studies at a
*;e:—:*@y university. Nearly half the 1}3:;—1’»%&:‘3 are age 35 or younger.

Y

Part-tizers tend.to gg‘iﬁi experienced thamw aﬁi-;z%eé% They, ssi&
fewer.scholarly or.profassiofial journals, are less likely to be ResberY of
professional associations, are less concemed with reseanch, cwrriculime’nd
instructicn, and with the humanities, and are =oTe, EE&%E}? to hold the umiver-
sity as & reference group. .However, they are g,zcs:; like the fyll-timers in
terzs of their concern for students, levels of satisféction, and the types of
otiraining they prefer. Lolleges in the South ;g&é to be %é&ﬁi};ﬁégﬁteﬁ
toward full-time faculty meshers. ‘i‘se large Western institutions are hegviest
in part-timers. .ot .
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.*We were interested“in detemmmg yho the two-year collegé faculty.see
) as theu role models because one's dominant reference grcup affects hig/her
, professional orientation. We asked the respondents to rate eight designated
reference groups as sourcesf of advice on teaching and also asked questions
L - regarding the types of positions thatwould appear attractive to them in five
. yeals. We found that instructors who leok to the university as their refe-
rence g‘stzp are chiefly those who have not been teaching very long in the
- ~two-year college. They think that people 2 with doctoral degrees are more
& capable or knowledgeable, and they have a stronger gnentatmn toward their
academic discipline. - ¢

*

k4

o The instructors’' attitudes !tcﬁa:{igigh schools-are of note here; as a \‘
groupithe faculty haye broken almost completely with the lower schopls.
Al%hough half the faculty in our sample have had secondary school experiemce,
people in this group tend to be older and are not being replaced as rapidly

. as they once were, More to the point, few of the faculty want anythimg to do
with the secondary. schools, seeing teachers there as poow sources of advice
on teaching, not attempting to articulate4wrriculum with them.

. ?i'g&'ﬁ asked how they would @e&& their working days if they had free ;/-
choice in the matter, over 50% of the resgenéents indicated they would gr.*e
zore time to their graduate educatlon, and to research or professional wri-
ting. Student interaction ocutside class, serssﬁai affairs, azsé pianmg '
: instruction were favored by nearly half. Over one-third re*a-er’eé they would .
spend Eﬁss t};& than they now do in administrative &ff&lrs. N o >
= Almost all (86%) said that ﬁti’;iﬁ tﬁe next fﬁ{e years they would like \\

o take steps toward professional development. Tn order of
Steps were to get a Ph.D. or Ed.D., enroll in courses in a ‘umiv

arity, these
ity, enroll-

in in-servige courses at their csiiege, get @ master's degree, i get a
Doctor of %s degree. _If they had a free summer, m?eizgg and tpking
classes/re ﬁgfsttzﬁymg seemed most appealing. - - ’ ‘

The nimber of howrs facuity spend in the classroom seems to ;re érsggiﬁg.
‘Eailﬁﬁai Education Association studies done in 1974 and 1971 showed 2 mean’
centering 17 hours. As of Smﬁg 1975 the humanities faculty at least, seem_
to be nﬁ;&yﬂg somewhat less time than that in classroom inmstruction. Almost
.one-thizdGf the respondents reported 13 to 15 hours of classroom teaching,
while 17% indicated 10 to 12 hours, and 13%, 15 to 18 hours.- .

Several other qudstions about faculty work patterns are of mote: 76%
indicated that in the past three years they had attefided an off-cdspus confe- ;
rence or symposium related to teaching; 73% used a syllabus for teaching their _ ,
cmzrsasi and 93% said they had revised their syllabus and/or teaching objec- /x
; tives in the past three years. On the éﬁ;égéﬁﬁié only a few had done =2
. s;;.zésnt aeaciuag assignment in a two-year college or authored or @-a&tﬁ&zéé r
.4 published book. Eight percent had receivéd a stipend or jrant )
* . private foupdation (e.g., Ford or Danforth), although over 16% had i‘ec&;yeé
such assistance,from their college and 16% from a state or federzl agagcyf
such as the %&tzﬁgﬁ “Endowment %r the Humanities.
.) )
Are the faculty satisﬁgf We, asked questions such as whether if they
had a Chance to retrace their szsysf :ﬁs}f would choose an acadesic life 3&&
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we asked about conditions at their own institutioms--autonomy, job security,
freedom to choose materials, etc. "We found that satisfaction.is not reiated
to the number of hours taught weékly. Nor is it related to full-time or
part-time status. In fact, it seems generally unrelated to ;nstitﬁtional
conditions, more a personality trait that transcends the working environment,
Perhaps this is not'a surprise--happy peoplc are happy people--but it does :
weaken the arguefent that faculty members would be more satisfied if they
taught fewer hours or had better working conditions. Members of the satis- -
fied group tend to be older, a finding that is confirmed by studies of
satisfaction in other fields. ihe less satisfied are young people, working - :
on doctorates, who would prefer teaching at a.four-year institution. -
Data are one thing, interpretations another. Much of .our new- inf¢rma-
tion leads us to believe th&t faculty metbers in comaunity colleges are -
hecoming exceedingly insulaT. They see their own colleagues and students as
" the best sources of ddvice on teaching. They are interested in curriculum -
and instruction, in working on their courses, and on their teaching almost -
to the exclusion of other professional pursuits. . ¥hen given a choice among
eight possible career lines, they chose, "Doing what I'm doing now" as most,
attractive. They are relatively well-satisfied teachers with a frame of T
reference almost exclusively ‘focused on their own| work. - 4
Perhaps this is laudabie but it can be interpreted -another way. . :
Disciplinary affiliation is weak among two-year college faculty. Many v
instructors teach in two” or more fields, understandable becaise few colleges
nave enroliments large enough to support a full-time instructor in cultural ~
anthropology, art history, music appfeciation, or cultural geography; hence Py
the teacher's schedule is filled out .with other courses. And the lack of )
orientation toward research--réinforced by the lac®of reward for doing At
and the teaching load--weaken disciplinary ties. The faculty's localism,
lack of affiliation with national professional groups, and failure to read or
write in the professional literature, make it difficult for them to maintain _
currency intheir field. W¥hat will, happen to the humanities as these tenden-.

Wl

L]

akl

2 ST N B - N
You may be interested in the reactions of others to whom these‘findings .
have beenspresented. We invited college administrators and division chair-
persons, state-agency officials and professional association repres:§§£%i¥&§
to seminars in tHe West, Midwest, and East earlier this year to discudss
implications of the data. T have already mentjoned the presidents! defensi¥e-
ness when they heard the figures @gn women and minority group representation.
The groups had seme positive recommendations as well. - . . L ’
' - . ¢ -
- Because interiisciﬁ%iﬁazyiccﬂrses were mentioned repeatedly
by the faculty as useful for breaking the pattern of tradi-
tional teafhing in the humanities, the seminar participants
felt that faculty members- who are involved in first-level
scfeening of job applicants should be encouraged to recommend -
- candidates oriented toward ifiteréisﬁpiinary teaching, lest
the president never”see the’mames of those who might be more ; )
suitable than traditional instructors. For the same reason i
they felt the credentialling structure should be reviewed--
- does it penalize instructors with an interdisciplinary bent?
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s The Telationship between the university as a participant . o
PR _ in pre-service or in-service training of two-year colléege

-, - faculry members czme under attack. Hany of the par:tzu;ants "
. felt that the universities were not serving the communfty -

- colleges well unless they offered coYrses iw late afterfioons

and on weekends so that full-time lnstrﬁctcis,co&l&aaztené,
, The weminar participants re&da}y agnzeed that e:zploymegzt of i
— new staff would be severely restricted™in comifg years and . .
that any involvement by the ufiiversity would have-to center
- . . on in-service education, Further, the groups ﬁere,§E§§at1c I
-" in their views that university offerings should not be aicng*
v traditional academic éISC1piznary;}1nesi . el
Participants suggested that two-year ‘colleges not reward
graduate units taken 1ndlscrlmlnateiy, but that faculty -
in-service ée¥eiopﬁent be furthered as a caﬁpus-baseé set -

Afs Ha

of programs ganaged by a resident coordimator. #And they 3
= felt that training of part-timers S&S sesperateiy in need :
“of s ;rengtkeﬁiﬁg, - RN »,\\ . =

The matter of general palicy came in for ‘a=good deal of discussion in :

the seminars. The groups felt that zﬁibrﬁatlﬁn "about the humanities on loeal,

ate, and national levels should be dzsgg;;nﬁted through.conventions, pro- . ¢
fessional association- meetings, and nume r channels. “Bf way of
continuing a dialogue on the huﬁanltles, the Western seminar recommended that
the Chancellor's Office and the California Board of Governors consider
developing an advisory committee or a task force as a commmications link on
humanities between the“STate afnd the local level. Other recommendations were
for further commumication of the humanities thrﬁngh thg*California Commumity
and Junior College Association (CCJICA) Committee on Ifs truction, through the
annuai CCSEA convenfion, and through drive-in conferences sponsored by that =
" organizat lanﬁggi conference for faculty members and division and department
cnairaersons in the ities was proposed. w7

— H

. . Although many participangs claimed that humanities eéntatlsn at their
college was declining, some felt that it was vefdy much a part of the total
curriculum.. In the Eastern meeting, somesadministrators noted that at least
one humgnities course is reqalred‘ Moreover, several participants stdted .
that There has been an increase in integrated hﬁE&thl&S courses which incor-
porate ;nter&15c1§11nary studeis and employ team teaching. Nevertheless,
. there Was a consensus .among all the groups that the colleges, on the whole, .
tend not to be cormitted to education in the huffanities. Many of the parti- -
cipants pointed out that humamities courses frequently are offered only to
fulfill university-mandated transfer requ;reﬁengs or &egree requirements
imposed hy accredltiﬁg -agenciess & = .

\"\
)
A
€ L3

L

There was general agreegsﬁt that few Stﬁﬁehts beginging cﬁliege are
concentrating on taklng humanities courses. Instead, for fear of not finding .
"employmént, they are *attracted to the career-oriented curriculums. Many -
participants felt, however, that humanitigs education could be integrated ’
into the technical courses. The goal of humanities’ education, as one__
eXpressed it, is."to t:aiﬁ people, not tethnzt;ins ” Sngggstiﬁns fbr
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“éﬁpllagaﬂumaﬁxtles“ COUrses were méde and recommendat1ons were offered for
establishing non-course refiated humanities activities. Basically, the groups
agreed that humanltles education need not be confined within traditional
defigitions nor implemented solely through traditional currlculum and 1nstruc-

*tion channgls.

My own interpretations run similar to those mentioned Bufagb:somewhat~
further? I am fascinated with the faculty attitudes themselves. The full-
time instrultors.are concerned with their students, with their teachlng, and
with the humanities, and many undoubtedly try to foster humanities programs
on their campuses. But the faculty seem unaware of several overarching
problems that affect the human1t1es--emp}oyment patterns, for example. There
are now more part-time faculty in the two-year colleges of America than ’
full-timers. Although 20 percent of the full-time faculty teach humanities, -
a constant figure over the year, only 10.7 percent of the part-timers do. The
expansion in new college programs, hence in faculty employment, is_in other '
areas--business and management, public/affairs and services, home économics,
apprenticeships, computer and 1nformatzcn science. And these trends are
accelerating. =

= .

As the full-time faculty shrinks, who will speak for the humanities?
The part-timers have no power; they are glad to have work. Few adminisftators
are willing to become advocates for the humanities, pursuing instead those
programs that generatie the greatest FTE, hence the greatest flow of dollars
into the colleges. "And the regular faculty themselves exhibit mor® concern
for their own welfare than for that to which they are ostensibly dedicated.-
Their préfessional associations argue for higher wages and shorter hours.
When their disciplinary associations address the humanitjes, they comsider
arcane teaching techniques and digriplinary esoterica. When anyone brings\
enrollment trends to their attdntion, they respond by éegiorlng the univer-
sities' reduction .in course requirements and the community colleges!
pandering to student desires for courses of immediate and apparent utility.

P2 LI -

It is time for a shift in faculty thinking, a raising of S1ght§f a
vision of something more one's own studemnts and classroom. Consider
examples from.other .fields. In 1960 the vocational educators faced a pto-
blem of diminution of emphasis at a time when the traditional academic
disciplines were being fostered vigorously. That did not stop them from ,
pursuing their objectives and now that they have in effect captured the
United States Office of Education along with most State educatiom .agencies, -
they still have not stopped that pursyit. They are organized at regional,
state, and national levels_into committees, lobby groups, and task forces,
Their uniform rallying ery is, ?Peopie need to work." They'ignﬁrﬁ the .
critics who say that for most jobs, people can learp best in apprenticeships. -
They ignore the obvious fact that the state of the economy, not the, condi-
tion of the schooks, dictates the job market. Did two million people forget
how to work betseen 1972 and 19747 That many became iunemployed. Did
500,000 re-leaf® how to work in the fall and winter of 19757 That many <
rega;ned jobs. "Similarly, the qggggggn of whether we, have the right/fo
impose our values' on our§s§§§egts,%§erennlaliy pondered by humgnists, seems
not to concern the aduaﬁites*gé?:;ggbat19ﬂai education who try ipcessantly

ethic in the public schools. T
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Similarly, the slogan, "People need health" is vigorously promulgated
by those whe are concerned with medical practice. They ignore the data show-
_.ing that seat"belts and a 55_mile-an-hour speed limit have more effect on
longevity trends than all their pills, and only point to success in peculiar
surgical techniques.” Their critics question the development of drugs and forms
of medication that create more problems than they solve. But that does not
stop the advo¢ates of a medical establishment that demands an ever higher
proportion off funds to conduct its research and educational programs. And
“Allied Heal¥h'" takes over increasingly large portlons of the two-yeaz ccllege
curri

¥

*

. The humanities are in tryouble. And the biggest problem they face is .
that educators do not realize their dire state. Except for the Endowment, -
the humanities have no national lobby groups. They have pathetically few
stateAagencieS‘to speak for them to boards =nd goyernors and legislatures.
They have few effective .local lobbyists who insist ,on their being included .
in curriculums. Those who favor the humanities should not be ashamed of
adopting the slogan, "People need to live as humans." They should not be . .
ashamed of impusing the value of an appreciation for the hzghest forms of
man's expression” of self through his art, literature, and music. The pro-
blem &1th the humanities is that few people realize how precarious they are
now in the face. of the strides taken by the occupational and medical educa-
tors. Unless the humanities advance they will ¢eita1nfy go backﬁard 1n -
relation to those two areas. ) 7

The humanities have been in retreat--dropped completely in some -
colleges. Tim Gunn, 6f the Endowment's Education Division, eXpressed his
astonishment at learning that the community colleges of Wisconsin are de-
void of humanities courses. South Carotina, too, has organlzed an entire
cormunity college system oriented toward career education. During ‘the .
conduct of the faculty survey, many colleges elsewhere that were invited
to participate responded with the comment that .since nothing was happening )
in the humanities at- their own institutions, they did not care to take ‘part. 4
This diminution of the humanities may be apparent but only a study of trends
in" curriculum and instruction, the next project for the Center, will reveal -
its magnitude. oubtedly colleges pursuit of manpower training in the : .
second half of the twentieth c has been profiounced. And although  for
‘most colleges am emphaszs on manpower traznlng may be a delusion as great as
that which saw them clinging to the Classics in the middle of the nineteenth
century, college leaders tend not to take the Iong,vzeﬁ‘ They remain unaware ..
of the B%;entlai consequénces of their efforts. i : -

-

What can the individual instructor do? At least he can try to stay -
current in his d15c1p§1ne--our finding that 23 percent of the full-time -
‘humanities ipstructors read no scholarly or professional journals is deplor-
able. At least he can support his professional and dlS:;pllnary associations
“~fewer than half the full-timers have attended an association meeting in the
past three years; 90 percent of them have never presented a paper; 17 percent
are not even nomihal members. He can demand that his associations consider .
arcana less, issues of public policy more. In brief, he can break out of his .
insularity, his=re®lusivity, his concern only for a &1m;nzsh1ng group of
.Students taking an ever*smal%er number of humanltles courses.
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i Fe ;nstructo};can do more:"He-pan servg,on progrdm articulation
committees.and beseech hi's own college and the universities in his area to _
reinstitute language, history, or other huméﬂi}ies-tours requirements so

that students who intend transferrimg are obliged to attend. Thi%s practice L
is laudable everw as it is shortsighted. - The direction of community college - \
expansion is not toward augmenting.enrollment of baccalaureate-bound students;

it-is toward the short course of immediate, interest or utility for other K ..
types of clients, -Further, the transfer student may and frequently does AL
circumvent the requirements by leaving short of the Associate degree. And

the universities are glad to taKe him anyway., ° ’

% * h *

The instructor who ggiieves in both the humanities~and the value of his -
teaching must do much more. He ‘must modify the conditions of his -work, expand i
- his role. Those instructors who have gone into public programming, building

objectives and critption tests around Classic Theatre and.Ascent of Man,.e.g.

are examplars of oneg~type of role shift. ' Another is the instructor who builds

média, reproducible learning packages that can be- used by students without his
intervention, thus magnifying his influence. A third is tie instructor who -
takes responsibility for the part-time faculty in his subject area, training

them in writing objectives, sharing teaching strategies, and molding them into

a support group. And a fourth is the .instructor who continually and vigorously

promotes concerts, recitals, exhibits and otheT non-course related humanities .

- sprograms at his college, who employes more’ imagifative ways of making the e
idea of the humanities a topic of public discussion. Some commumity colleges - .
have periodic health fairs where membersvof the public are invited in to have - -
their blood pressure checked and X-rays taken. "Every one of -those should be
‘countered with a humanities festival. . o ‘ ’
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“There is yet dnother possible role, onge that combines the humanities - -
with the two-year colleges' move into community-based education, hence would ‘ .
receive extensive support from the gdministrators in most districts. Let us .
‘call this instruétor a community scholar. Let us See him as academic advisor — -
to the commmity, working with a lay advisoTy ittee.- The committee might
include local talent in the arts, university professors, businessmen, laymen
" of any stripe. This commmity scholar-would seé himself as a full-time pro-
fessional person. He would have classes, comprised of the usual-"credjt” -
students but he would also work ‘in the social processes of the city, getting
advice on needed courses, curriculums, and social and cultural events, taking . -
back-to the campus ideas for programs to be offered there and elsewhere.

IR

This latter model would accommddate many needs not now béing sat#sfied, {
Primarily the-community college needs a commnity conmectiop. . It needs lay -
advisers in the humanities, just as it has in the many occupatioral and para-
professional fields. This connection ¥ould also allow the instructor, hénce )
the entire campus cqmmunity, to make iRbut .on community decisions where a .
humanist would have much to offer. Rare is the city council that calls on
the loca] commmity college faculty member for adviceé when a decision is «to be
reached on the location of a park or on the preservation of an historical —~ i
building. Yet if a member of that council werg a member of an advisory committee
" to the college's programs, the needed contact would have been made in advance.

Y -




— .
»
. = . ° -
PR
* 3 = - s ~ -~
‘- b - . < = . — f P
- s -

The humanities are plagued by genuine but nonetheless deluded apologists
who spend too mich time quibbling Dver definitions--"Is politicdl science pro- ,
_ perly part of the humanities?"’ Does the Study of music do as much for the R
student's life as the study of history?"-~and not enough time pressing for .
broad-- scale support. Despite their good intentions, they fail to address the
pain issues. Support for community college humanities programs will come from
the commmity and from state and federal legislators and agency heads, - And-
funding runs not necessarily to programs where student leazning in any form is
- maximized; its routings are determined by political processes. Accordingky, it
- is important to address the. humanities in a political context imtramurally and, -~
further, to build an extramural constituency that is ortive of the efforts =~
of the National Endowment for the Humanities. Through its state-based programs -
_ the Endowment is trying to encourage humanists to go public, to teke positioms .
- on issues affecting the quality of life in their area. These efforts need to B
be furthered by individual instFuctors who have put their own work orientation
on the line. ~ _— - '
And yet, humanists must not repeat-the errors made in the 1930's and
- 1940's by the s¥cial scientists who insisted that studying the social sciences
- would lead people to good citizenmship. They should not argue that the study .
of the humanities will necessarily lead people to hold more humane values. _
Rather, the humanities help pecple gain a better understanding of man's .-
expressions of himself, a virtue in its own right. In pursuing the humanities, :
you. in the colleges should not hold them private, withdrawn from the market- - o
place. A positive approach must be faken, pointing out that the humanities * o
are not archaic, not_the property of fusty academics. The humanities can be —~
wused in the continuing debate owgr 'thé quality of life in America. The publie
needs people trained in humanistic disciplines to provide information on and
.raise questions about the kind of genetic modificationé we should have;, the & -
.+ quality of air and water, the patterns of energy use,, the kind of life that -
‘- _  should be led.” The humanities arehot a frill; they are essentidl., And they z
“" need your help. * - ’ _ : - '
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| ~'TE_C3HNDLCJGY AND S
~ i THE HUMANITIES .

By Neil Harris . ’ -

“y ’ .
. Thank you.’~ ffﬁ pleased Egzﬁg'herc When Tim Gunn asked me-to speak to
you, he discussed briefly-the nature of this conference. I was not sure just

3

3 “what I~ sho say. All of you are teachers, representlng many different b i
. fields. And I am directing a program.at the=ﬁn1ver51ty of Chicago, which is A ;
just gettlng underway. I have ho progress report, as yet.- All I can utter. + -

are good intentions, and some observations that you must have heard befére

But I thought you might be interested in our specific theme, Bechnology and

the Humanities, I know some of you are. involved with programs that are tryihg.

to integrate the two, and during the last six months I have read several hun- _
. dfed spplications for Fellowship to the Chicago Humanities Institute, which oyt

talk about teaching experiences. So I decided, rightly or wrongly, that it :

might be helpful if I outlined the intellectual map of technology studies; as

they involve theé humanities. :I will, in the given time, be overly siample. -~

But thére is a lot of interest and much- activity. From my. own teaching, I -

don't think there are many subjects that possesses quite so much intense & :
appedal and" pedagoglcal p0551b1fity as_the issues raised .by techriological .

change. But tlere are, in many of the programs as they have developed, three - =

,problems which, among others, I hope oyr' Institute. can try to address. First, <
x&espz;e the ultimate commitment. of humanists, there is a tendency by them to U
ascribe to technoiogy a set of powers and xﬁ?l&ences vhich it may not possess. .-
Technglogy is-treated n many programs as an independent variable Yhich_ shapes »
rather than reflects. c1v1i12atiogf It is convenient to have a scapegoat--or -
a’ heretic-zdepending -on your, ¥int of view, fo account for the loss of certain
values. But, patterns of innbvation are influence-laden as well as. 1n£fﬁ§ﬁfg'?<;"=
tial, and more attention seem$ to be , Spent gn how technology “shapes culture,
. rather than hew.culture shapes technology Second, in college programs,, parti-
. cularly those in umiversities, there is a tendency to isolate the intellectual
study of techgplogy away from its practical formulatiofi, Tha reflections and
the experience of those who design, produce, and 1&§iem£nt the technological .
-sector are xarely heard. As academics we rftirculate our own schemes and R )
1deas, without encouraging the yart1c1pat16n or even sub;ect to resgarch )
those who define the field by their own crextive work--eéngineers, Journaizsis, .

- archztects, galntezs, photographers, systems analysts, or what have yow., And .
third, that there is a high degree of separation among the variofis methods of_ S
studying te:hnolagy Final convergence is pot expected or desirable. But the LA
approaches’ of various fields are so suggestive that it seems too bad if they
" cannot be more he}pfui to one another. Tiue 3ntellectual encounters among Stu-
dengs of techmology are tbo .rarely achieved. Teachers should have choices about
thé@methods they prefer, but they need introductions and translations before ) -
they make their choices. Thus what we are trying to do in the Chicago, Humani- R

- = ties Instztute~15 first, not to take technologyyand its influences as a one-way )
EStreet second, to explote ways of using the acHe®l. experiences of practitioners ~
. “as aids in the cohstruction of courses; and finally, to bring togethgr*ﬁh:one
piace the various ways techno}ngy can be stuézed It 4s this last issue thggﬁ ol
4 . . i -
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-~ 1 want to talk about tomight. I will begin by.descriwgfé my own experiences
,in teaching some courses concerned with technology; next, .I will survey four
major approaches,-all of which assume, I believe, the power of technology as °
shaper or victimizer. And finally, I'll briefly,discuss the plan and program
of our Institute, dnd how we hope it will-work. By providing the intellectu-
al context I hope to justify-the logicwf our arrangements. I realize that

. many of you will be familiar with some of the history I draw upon, but I ask

your indulgence. "

£y

*

. - =
The first approach, and the most articulate and self-conscious scholarly _
design, concerns the history of technology. And here, to some extent, I will -

be autobiographical. I was trained as a historian, in the late 50's and early

» + 60's, at a time when quantification and the conscious examination of models and
structures -in other sotial sciences and humanistic fields, were not character- T,
istic. There was then, and there remains appropriately, among historians, a
heavy commitment to narrative, and to the study of details, And this wasuhow I
personally came to be interested in the sub?eg? of technology. I concentrated e
in American- social history, and did my dissertation on the history of American
visual art, more particylarly, the ways in whichelith century Americans came to <
change their attitudes toward the practice and of painting, archifec-

\Uf ture, sculpture, and various other kinds of deco vée and designing art. After
completing my djissertation, I assumed that my are#of major concern was the
" history of American culture. The subject of technology had never suggested it-
-self to me, as.an area of concentration. I was aware, from my general reading in~
the, field, that a literature of technological histo®y existed; it-was, in those -
day$, heavily dependent upon biography and to some extent, on goo? semi-popular _ .
history by journalists and critics like Roger Burlingame, for example. 4t was a
,ff literature that featured names like Eli Whitney, Samuel Morse, Robert Fulton,

- Thomas Edisem, and Henry Ford. Its impress on my mind was a series of anecdo-
tal episodes involving magical moments that were occasionally confused with
movie versions; and Don Ameche continued to dominate my image of the redoubtable
Alexander,Graham Bell. To a non-spetialist like myself the literature .
appeared either too ;echnica; and unapproachable, or else uncritical and cele-
brationist. There was, to be sure, a tradition of writing critically about .
machines and their impact, and in this countryeit was dominated, perhaps even
absorbed, in the work of one major figure of létters, Lewis Munford, “a man who

. was equally at home, of course, in the Eistaz?éofrAmerican literature, art,
social thought, and urban development. The Mumford influence, hdwever, was a
curiously confined one in this country, as ind®ed was the whole development of
‘a literature of criticism. Theg failure of Mumford either to spawn a schopl, or
tq be part of a laxger and more’ vigorous movement, has to do, I believe, with

-. the politics ofpultural criticism in the United States; so much criticism of
mechanization, E%g machine ‘products, was associated with Tory, elitist, and

European-beaux arts standards, that the tendency of those whose sympathies lay

with either a populist politics, or a populist definition of culture, was to

identify with technological development. John Kouwenhoven's §aée'§§!§§3rica,
one of the firg)rgiudies to isolate a vernacular style in thesymbiotic rela-

H

!

tionship of Amertgan art and technology, is an example 'of this literature. .

About the only sources which had attempted to do something with the interac- =
tions between technological change afd.cultural values came, significantly _

enough,. out of the inter-disciplinary American Studies movement. However, . :
they had to be searched for, and when .I began to teach, I had no immediate ~
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intention of teaching technology; what interested me instead was to create
some courses in Amerlcan cultural history. As I began to organlze lecture
suE;ects, and shape the course outlines I discovered that a heavy emphasis
lay on what is now called material culture: artifacts, rituals, processes
of work, recreation, daily life, travel, commumication. ﬁitﬁeugh they had

been examined togsome extent by American social historians, part;cuiarly

the emerging school of students of urban history, they had largely been

y

. consigned to sub51dlary roles, and generally were transmitted by long lists,

typified, Probably, by the technique employed‘by Arthur Schlesinger, *Sr., in
his Rise of the American City. These lists of inventions and innovations,
from telephones and electric fans to bathtubs and central heating, were

" fascipating to one who had been steeped in a more abstract kind of historio-

graphy, but the problem remained of how to use them. I had a sense of their _
possible importance in the teaching of American social and cultural historyy—
but no confidence in my ability to knit the material objects znd artifacts
into a iarger deszgn, to comnect them with: the kfstorical generalizations and
acstractlons concernlng aobllzty,ibinraizgm, ethnic identity, volumtarism,
class structure, reglonallsm, family izre, generational tension, that wereg

.part of the languagé of American social and cultural history. At this point,

13 the early 1960's, 1 happened on the world.of Marshall McLuhan, just begin-
ing to acquire his panu}ar reputation through pnbilcatisn of Understanding
Mediaz, but whose essays and earlier works, most notably the Gutenberg Galaxy,

had already been known to some specialists. McLuhan's contribution to the
study of technology and innovation have by now, of course, been éndlessly
debated, and in ‘many cases, sharply criticized. There are obvious problems,
in his methods and generalizations, problems of tone, of conclusion, of sam-
pling, of argument.s I am now much more critical.of mapy of the implications

than I was at the time. Bug for me reading his work in the early 1960's was

extraordinarily stimulating; it demonstrated that ordinary materials that
were taken for granted could, by imaginative research and formulation, be
tied tc large geperalizations, sometimes in fact, cosmic ones. His books

also s sted tHat to treat technology properly one Bad to juxtapose pro-

cesses that were usually separated--the invention of printing, for example,
with the character of lighting--and also that the effects of inventivegchanges

far outstripped expectations, and could be detected in some of the most basic

forms of human organization like the nation state, the religious sect, the
supranational corporation. From Mcluhan I went-.on to sample "a vast specula-
tive literatur#, one involving Europeans as wéll as Americans; Siegfried
Giedion, whose Mechanization Takes.Command had been publfshed in 1948, James
Malin, who had written with extraordinary perception about the.relationship
between railroads, political form, and the sense of space in the 19th century
midwest; Edmund Carpenter, who was working with McLuhan in Toronto; Jacques
Ellul, whose Technological Society .appeared in English in 1964, and dozens of
others .in anthropology, sociology, English literature, philosophy, cultural
criticism, 'etc. Having the lyxury of a very light teaching schedule, agd 2
complieted manuscripy, 1 ¢ould indulge myself and wapder from book to book and
from field to field in preparing my courses’ I discovered, however, that
although the materials were immensely rich, both primary and secondary; and |
the subject matter, so“far. as.students werg concerned, extremely stimulating,
there was and there remains in-sbsence of gny crlz;cal synthetic literature,
a set of {exts that could be assigned students to Ftﬁ?l&e them with some sense
of locatidn in studying the cultural context of technology and its hlstory

i The available texts were either heavily technical. and encyclegeéizg,tke Rlnﬁ
-
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Vof thmg that emﬁd be dipped into or browsed for specific idformation, ior - '
~ else were hopelessly naive about hzstorrcai change, social theory, or the

_structure of culture. Withft such texts, or any master plan of my own, I be- .

" “came quite arbitrary, selectmg problems that seemed appropriate, asszgn;ng a
few good secondary woirks, and as much.reprinted original material eof vdrious
sgrts that I could locate. And I enjoyed both teaching the course, and try-
¥ng to further refine jt as it went into new editions. Now.I tell this .
L expez:lence for vanozzs reasons, one of which is that I thinK my own -gxperi-
* ence,. so far as the history of technology is concerned, was represertative. -
.. During.the late 50's and 60's in the United States, many scholars wers making’
' the dzscovgry that ghasub;ect was important, interesting, and largely
" undefined.' But they were just beginning; irr 1958, for example, the Sc%;.tezy

for the History of ’Fecimolog}f was forped, chaired by Melvin Kranzberg, a ..

- ~historian, at Case Ijgtitute in Cleve¥@nd, who, two years later, would super- ..
vise the. first gradiate program in this field. The Society developed, as its :
most Influential tod, the journal, Culture and Technolo ogy, designed to appeal,
as it said in its first issue; "to the engineer, to-the sogcial scientist, to .
the scientist, to the ?msamst--to the academic scholar as well as to ghe
mteiiigﬁnt layman,* it took a? eh-consc;o&sly mterélscmimaf? view, It -
sought to rescue the _hist ory of technology from engmeemg journals which
were, in Kranz?zergés words, "more, interested in blueprints than in historical

- insight," and- % combat the technical jilliteracy that were found in social
science and humanistic research. By publishing speculative papers on_the
ture of the history of technology, techmical papers on specific assﬁsts of

\ the. subject, bibiiograahiesgnd state of the field essays, this 30&&'}1&1 has
betome an extremely importapt vehicle for defining the field. Lymn &hite,

Carl Condit, Cyril Stanley Sgggh “Edwin-Layton, and other ieaézﬁg scholars in
the history of American techno ogf have written for it and served on its Board
of Editors.’ t important as he "journal and the society. have been, even
the staunchest defendefs admit t heir hopes for integration and synthgszs,
_the efforts*to reach out and embrate the socidl, political, and economic me

“ing of the more speczfxc research projetss, have not been totally successful.
©  After 15 years of opgration, and the publication of large numbers of books,
“articles, and bibliographies, Eugegne Ferguson, of the UniVversity of Delaware,
! noted that when he triéd to’ “set the history of technology apart '"from anti-
quanan chronologies of water ﬁlis ‘steam engines, or .airplanes,” he found’

"an embarrassingly s %i n@é‘%‘r ﬁ books written for the intelligept. general
reader and the nonte®Mic4l historian rather than for the subject-matter spe-
‘cialist.'™ Glancing enpvigusl y &t the history of science and its development . Y
as a dlxlpime, Fergusos. %Iﬁ?é saw his own field as still barely formed,
its organizing ‘principle 1y ‘a recital of ghe grogress;zre success of :.ecii- .
nological inveAtion. The field had been stimulated, in part, by the concern
of engineers and engine&ring educators, that theif ¢ stn&eﬁts were getting too

. brigf and inadequate an & duction to the humanities, and this compensatory

: position, combined with only spasmodic support, placed the curricuiar thrust
of the field o0 jeopardy.  Team-teaching, covering both\the technical and
human. aspects of technplogy, has glso, according to Fergusop, not been very
successful, b&;avse a division. of labor permitfed edch instructor to remain .

A within a traéltzcnai deginition of his own subjects; the courses that r,esnl- e’

‘;.ed were .combijations ﬁf specialtiés which confront one another, without any

le"intellectual inggraction taking place. In short, Fergusﬁn concluded,

t is only 2 yeurs’ agdR@"A teacher who ses eeks guidante in.preparing a course
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which will syeak to the legitimate q&estiﬁﬁs ?SEIEE raised about tecfrm&icgy
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and which will be hi%torical rather than geared to this morning's newspaper

. will ¥nd no sustained pattern of critical ia%ﬁry, and his ingenuity will be
pushed to the limit when he {ries to find text materials to put into under-’
graéuate hands." The specialist literature of the history of technology was
largely created, he argues, im a social vacuum, or else in a tradition of
apologies for progress that have become egaarr3551§g and irrelevant. I think

. this indictment.may be overdrawn; in the past few years, at places Ezke Cor-

. nell, M.I.T. and elsewhere, programs have aﬁgeiopeé and curricular materials
have been.gredaceé with attempt to tiz’techmological change in with larger
social models. Nonetheless, I do agree with the thrust of the charge: that,
in fact, the 'history of technology, as a field, Has to a greal extert been

internally-oriented, preoccupied with establishing its own ;roceﬁ&r&éfané
5{ tus, unhappy at its dependent siblin ing relationship with the history of
- cience; and intent upon the solution of specialist grsbiegs. The Earger

. aﬁﬁ*nges Rave been, inevitably, defensive in tone, and provincial in spirit.
- For' there are other pools of intellectual concegr that do nged to be drawn
t gﬁtﬁeg bodies of literature which are increasingly ce
. . inquiry, and which.should be integrated more effectively wit
trand of ‘ﬁCﬁnong;c a2l his ke i 3
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; the ?iczerfas Sac;e;§, aﬁd =zs broad ;.c¥251 ‘eniess, a
o rfs but househoid arrangements, clothing, landscape design,
on. One might also mention the trend of museum displays, even 11 t?asizzgﬁﬁ
. - institutions like the Metropolitan Museum of Art or the Art Imsti
. cago towdrds shows of quilts, blankets, religious vestments, ma
taxicab models, and furniture. Or the reconstrm t
r, of=f9th century exhibitions,
S* thsonian Institution, <
¢ isplay. These, and other =
zal, man-made sbgéits, have no ideological stance
- among many of those inte rﬁstpé in the creation of pre- zﬁ“gs{*iai ﬁsiiages oéi
*students of artisan crafts, a certain level of distaste at iﬁe state of modefn
;e:ﬁﬁoiog?f kFith its _soul-destroying deterministic, mechani thrust, the
creator of pollution, mass violence, }53 dissatisfaction, etz, Proponents of
crafts, those who argue the greater humanity and spirituality of earlier sys-
tems of production and creation, are certainly often out of sympathy with the
mechanical. culture and mass produced objects of our day. But, if one examines
. thegkinds of objects that are currently being collscted and displayed in other
areas, or the articles that appear in the Journal sf Popular Culture, one fii
interest -n and admiration-of just the sorts of ob;e:;s that others é;sziss is
beneath contempt: depression gldss, coca cola bottles and trays and the
meters, Jim Beam &ecaﬁters ¥alt §zsney ﬁaraaﬁerﬂaiza electric wall Qiaﬁ
- pen knives, alarm clocks, cigarette §sxe$ "ligiters, cookie jars, compacts,
neckties, campaign bﬁ*;oas street signs, ash trays, flashlights, in short,
just about everything. *The collectibles of the 1930's and 1940's constirute
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It is t,;e growth of inferest in comparative c&lt&r& “and the presence
of Non-Kestern or Third ¥orld societies, which has raised the issue of .
modernization to a special height of seif—csﬁscmvsaess; To a large extent
zodernization has been tied to an acceptance of technology and the adminis-
trative and institutional 3{:@%&2@{5 of technological growth. The view .
of modernization that prevails, in fact, has within it certain narrowing and
distorting fedtures; it assumes the éirm:tzzm of technological and social pro-
gress, and has tended to equate the destruction of traditional values and the .
increase of mé&stnahzstma with the march of history. Modernization has
been defined, indeed as the “institutional expression of zecimai&g;cai}ig
induced economic growth;" and zs underdevelopment and overdevelopment have
both come to dominate the attention of social plamners, so their concern _ .
with the effect of technology on life, langyage, and 1abor has csnespsﬁézggi}
increased. Modgrnization theory, whatever its philosophical }iz;é;tatmss, has

indeed been an Lgtegra;.zzg force for social scientists; the assumption that 7
massive t forsations in productive processes coexist with massive/trans- /
formation of value, of crucial :a*;z?hszs of every way in which people define
order for themselves. Some.of 3.;3 =0ost imaginative theoreticians have flou-
rished, ia particuiar Aries, Fried=an and Foucault, who have ‘concerned
themselves, afong other things, with m&ci*s&s §é§’f&§1} changing attitudes N
toward death, childhood, mental.illmess, prison,.and the coming of bureau-
cracy, high egmﬁisg, and industrizlization. In this country the thrust has

w

been narrower within the socizl sgiﬁﬁsesf@é has ied ‘to an enor=ous nu=ber. /
of field studies, studies which analyze the class structure of selected -
f.s;;:;ahhes: the nature of demographic gmf‘é:; the s}'g’:é of party loyalties, -

kinship structures, sﬁ*f},@éef residence and meighborhood pattemns, éﬁ‘ij}iﬁl‘}’;

and s0 on. Im 2ll of these studies technology appears to be an iﬁé&?ﬁgﬂ"ﬁk
varfable, even though its presence is not 32:?;;3 acknowledged. The contribu-
tion of humsnists, within té, United States), to the study of modernization,

been smaller and more confined than one might g;;;e:z g;jgﬁ the centrality -+
these experiences to individmality, religious values, sythology, szié ar‘s: i
subjects of central importance to humanist scholars. But, at a : E
podernization studies have explored the occupational, gﬁyﬂgggs.éi &ﬁ{f;&’;m-
, and spiritual impact of cmgmg tmﬁiggzssf az& provided field
searchers with a series of hypdtheses to test out in the course of collect-
g *tz. There is, additiomally, 2 fourth source of contesporary interest in
racter of i&iiﬁﬁi&g?f one that st tems from principally philosophical and
f:i*u concerns zbout the effects of technological ghange on individual
psrsonality znd social E&i;i%e;ﬁg, This, if you will, is the countefpart
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- the modernization theory group, ;ms;g;g not on gﬁii ical, msmi;&*z; sf

economic effects, but on the psycho-social adjustzents ;’i}?g&é on individuals by

*tf,f new ;g.gé of society they inhabit, the differing notions af ég@s-ssg isfac-

tion, creativity, fulfillment, self-realization that zﬁs{m@c&i Theologians,
33}'&@?&;?1525, philosophers, and so=e literary critics have been building wp 2
literature, in the past few years, about changing attitudes toward social res.
miﬁiizt}f and civil disobedience, the preservation of hu=sn and animal life,
the ﬁ‘i}iigﬁtlﬁﬁs =en possess Lo preserve the natural enyironzent, the social
=ission of churchss. %‘é sy=bol of this new concern is the current anxiety
about how ethical values interact with new techniques ayailable in =eficine
and the ﬁ;ﬁég;ﬁa. sciences. Various sngﬁggs--ﬁze Hastings Institute
in ¥ew York is ons--have been created to confrent, over an extended period of
ti_. m&i&s like the iégﬁx biological, and ethidal @E;@ix&gs §£ new
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definitions for death, or to determine what safeguards and qualifications
should be placed around experiments in genetic engineering. The Frankenstein’
myth has moved out of the novel and directly into the contemporary laboratory,
and commmities, aroused by demagogues or by responsible political leaders,
have begun to place restrictions around scientific research. Congress. has
created a commission on human subjectsgto consider the dilemmas and has, by
law, insisted on the participation of -physicians and mon-scientists.

This renaissance of ethical inquiry is related to the growing sense of dis-

— satisfaction with the ctonstraints imposed by technology. Although the role of
invention, traditionally, has been to free humanity from dependence on limited
natural forces,, and %o, presumably, emsure a greater degree of choice, we find

¢ instead of chaice that we face hard decisiond which impose critical limitations

on what we wish o do. The suspicion of growth itself, as a threat to the
natural environment, has been more intense in the last few years than anyone

. thwir insistence on resourge development; the energy crisis has added an aspect
to thy ethical, aesdthetic, and social arguments that had already been voic®d.

The revilision against the political, economic, and cultural contradictions
that are caused, to a certain degree, by the increased power of human artifice,

the same ultimate values--Marcuse, Roszak, Reich, Ferkiss, Herbert Muller,
John McDermott, Tillich, Marcuse summed up the extreme critique when he wrote,
in One-Dimensional Man, of the "rational char¥icter of the irrationality” of
advanced industrial civilization, whereby people recognize their “souls only
in their commodities; the dominant forms of social control, he went on, were
technological, and appearei so rational that all coumteraction or oppesition
seemed irrational and absurd. These conclusions have been challenged by -
. other philosophers, and by social scientists unhappy with simplistic tying of
technology to value change, on over-sifplified gamplirg methods, and on illo-_
; gical and paradoxical argusentation. But in any event, debates among
philosophers, psychiatrists, and theologians about the relationsfiip between -
chnology and personality, ethics, or religion, and the creation of cop=it-

es of humanists to meet with and argue with scientists about the direction

AN
[

+  and role of contemporary research, do not seem likely to diminish in theé near
future, This activizy has already spawned an immense mass of books, articles,
reporis, and critiques. And, in part as a respansé to the increased calls for
sociai responsibility among professionals in the 1960s, and the diversion of

certain amunt of talent from academic careers to law, medicine, and business,
n the<1970s, it is unlikely to diminish. However much the pre-professional

ation of indergraduates may appear to threaten traditions of general -

dscation, and even the survival of certain fields at various colleges and

universities, professional schools themselves have been lately spending moTe

- time and money introduting into curricula courées involving the ethical isplls
cations, and historical parameters of the skills they are transmitting. To a
large extent they are drawing on the talents already enlisted in this debate
about technology and ethics. . L -

z

o0 gt
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2

?’&S;giﬁ what I ap afraid must be gutted and much abbreviated set of
suzmaries, one finds today an unprecedented amount of attention being-paid to
the subject of technological change, by four groups of non-technicians: 1st,®
those concerned with the History of technology; 2nd, those concerned with the
history and character of material culture,’thesartifacts and communication
:%i?iﬁs of the contemporary world; 3rd, thosé absorbed by the process of
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could have predi¢ted, The ecology lobby has appealed to many to repudiate *

B

»H

Wil

g *Wrr '



2N

f
£
&

.
-

i
[T
1

modernization in itsCiviliZational aspects, the oQntrast hetween developed
and Underdeveloped societies; and finally, studies of ethicists, personality
theorists, and social psychologists, which examine modernization in its effect
upon consciousness. Thesc 4 areas are not totally insulated from one another;
- psychologists, sociologists, philosophers, historians, and anthropologists
roam from one to the other at will, and each area containg withid it strong
disagreement about definitions, procedures, and concltisions. But however
arbitrary the presentdtion today, I think that-it may help for the purposgs
of brief organization. .Given the state of the written literature, the rele-
_vance and significance of the debates, the cenirality and complexity of the
'issues‘;aéjggi one might expect, therefore, that this enormous discussion
would not ofly have entered the college curriculum, byt would, in the Humani-
. ties at least, be dominating portions of it. Une would expect, moreover, ~
that college faculties, given the disciplimary freedom that prevails, philo-
sophically, would be'creatifig courses that briige the gaps between these
literatures, and permit students to make their own syntheses. Thé potential
for course work is there: large amounts of &a?a% classic arguménts, formu-
lated by masters in the field, the existence:of a wide range of secondary .
critiques, the necessity for disciplined arg(m@ntation and training in

methodology, the Seriousness of the total inquiry and student interest. And
yet, ‘with some exceptiomns, the courses have been disappointing. To a very

" large extent, humanists have left the teaching;ﬁffhese problems to colleagues
in the social sciences and the profe§sional schools. In going ‘through cata-
logues I have found, ﬁgi example, very little attention paid by teachers of -
literature, and English, to the literature of work, whether fiction or auto-
biography, or to the problem of using literary sources to explore some of the
elassic discontents of a post-industrial society. Nor have English and comp..
lit. deparzments seemed to have studied any more energetically the possibili-
ties that are offered by native, post-colonizl, literatures, when in fact they
are confronted by technology and modernization. Fine arts departments have
paid little attention to the Tole uf craft arts and artisanship as ways of
transcending or resisting modernity; the folk arts, pre-Tand post-industrial,
and the relationship between new processes and materials gnd older definitions
of art are still confined to pedagogical pefipheries. The social history of
diseaseand medicine, or changing attitudes toward health and the body, are
not subjects pursued by many hitory departments, however widespread is the
interest, or however_available many of the courses. Philosophers do not deal
with bureaucratication, and historians of political theory are appsrently
doing little with the relationship between such theorizing and technological
change. That is not to say that here and there interesting synthesés and
offerings are not being made. But the task of employing the disciplines of
the humanities to confront the social, personal, political, and artistic
problems posed by the interposition of technology has barely begun on any
wide-scale level. It is to this that the Chicago Humanities Institute is
addressed. Our organization is fairly straightforward.  For three years we
will take a group of 19 Fellows anpually, mogt of them nominated by their
own colleges and universities, a few selected outright by the staff of the
Institute. Each Fellow arrives with.a plan for developing a course or a 'group
of courses, that relate to our theme, and that require the kind of inter- -
disciplinary.contact that the Institute provides. In residence at the Univer-
sity of Chicago for three years, Fellows will attend weekly seminars and work-
shops, invite visitors to give lectures, attend courses, and generally use the
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library and the research facilities of thevgniéersityfas a whole, all in the
1nterest of acquiring control over new methods and materials_that are neces-
sary to the construction of their courses. Our assumptidn is, that effective
course planning requires sustained research. We also expect that if the
courses are to represent real efforts at synthesizing the methods and litera-
tare of various fields, then we need the presence of a-wide range of
disciplines, whose representatives can help one another with classic defini-

~tions, bhibliogfaphy, and organization. What seems critical is the

intellectual structure, 2 structure which should reflect the state of current
scholarship, and also aid its integration. The decisions we made about the.
Instituve form one of many possible arrangements, but we hope it makes sense.
#¢ determingd 0 take three year-long themes, and try to develop different
xinds of integrations in each year. The first year of the Institute is
Zevoted to Technolog® and ‘Culture, and takes, as its problem, the issue of
the uniqueness of technological systems to create their own myths and their
own art forms, to Decome worlds unto themselves, resistant to cultural >
~hoices or humanist cafegories, There are other scholars whq argue that
~echnologies develop in the service of mfiths amdeC tural values, and exhibit
2at are responsive to need and'capable of self-examination. In a i
s year will be devoted to this problem by cregating the new.order of
ions, both in its purely formal sense, and An its symbolic sense 2as
decided to couple the ist two approaches’I mentioned earlier--the

jects and processes of tgchpolegy, and the new textual éxa-
e

sense, I

j
facts and mass media. Since-the actual cultiure under
the product, not of academics working in universities, but of
artists, and businessmen, working in the marketplace, the
1on we seek is between the actual practice and the theoretical design?
t to have, participating in various of our workshops and seminars,
chitects, advertising agents, photographers, and athers who Tisk, on
s, labor and capital on cultural assumptions. Onme workshop, of the
n. will be devoted to the study of pmyths, as a guide to culture, )
inowski used the phrase, are-''charters of extant social insti-
%ill pérmit ¥s fo examine the world of dreams that mechanization
hope, in this workshop to try to define the primary myths of
ryres, and to find out if there are any correspondences -
t ¢t of technological life styles. We also-hope to com-
hs of pre-modern with post-industrial societies, in order to
ich reflect the change. This kind of workshop lets us
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who have some familiarity %ith the history of téol-making
strectural concerns of anthropologists. It may permit -
lop which unite control of historical materials, with con-
the ent, of the body, of reality and purpose, that in fact
staple of anthropological and folklorist investigation. And in the
practice, we hope specifically here to examine the construction of,
ng techniques, to Teveal how independent or how dependent upon acade-
c ations and generalizations, are the methods of mass persuasion that
ell our products and services. A second workshop is éevateé to Science,
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is widely assumed that science and technology-have had-extraordinary

it
influence on art, among other reasons, by presenting new materials for the
arzist to work with, by making available new techniques, like photography,
hol

ography, computerization; by introducing new models of forms, through the
‘ /
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microscope or ‘the telescope for example; and by inculcating new.ideals, such &
as the{relativity of artistic goals. The influences, however, have not been
all in one direction. As Cyril Stanley Pmith has pointed out, in his studies
“on the history of metallurgy, it is-the jrt form and aesthetic interest which
has often stimulated the development of. nkw techniques, scientific theories
have frequently served.artists as slogans and as justifications. %he dogmas
of modern art have aesthetic and social-frigins, and are not necessarily
technological products. We are imterested in how much choice, in fact,
artists can pake, and whether artists, who in some ways resemble tethnicians
and technological designers, can appropriately humanize and integrate develop-
ments, within technology. The 3rd of our workshops also has, at itszcenter,
questions concerning,the mutual influences of technology and culture; it
examines the implications of ¢ontemporary mgss communicatiéns syStems. Few
would disagree that television, film, radio, and photography have profoundly
influenced the world. But because this influence has beem so pervasive, it
has also been.difficult to assess more precisely. Social psychologists and
sociolcgists, particularly, have developed a vast literature of examination
arid experimentation. I think mére humanists should be familiar with the
general trends of commmmnications research, and .in fact, to prgsent their own
metheds of examining texts and audiences as alternatives. Bt thg question
of influentes, I return to, because as in our study of myths, and of art, we
#711 approach the problem taking little for granted, and we hope to develop
some cross-cultural comparisons which jcan tell us. something about just how
independent and uniform the influencej of mass communciations are. Through-
out thigyﬁ?Zﬁ, at the present timer—televisiop §r¢§ént§ as series of forms:
situatidn comedies, for example, news commentaries; mysteries, childgen's
shows, Many of them are produced in one place and exported to aﬁotﬁer, But”
how real or how dramatic are the differences in the end product? Are there
patterns revealed by the exports themselves, do children's programs produced
in England and the United States represent the shaping of the medium by a
cultural value system, or the shaping of a value systep by a medium which has
its own insistent demands. In cultures that give mass communications-so large
a role, it is crucial to teach students how to be critical participants
rather than passive receptors. One can do this only by rigerously examining
changings, in time and space, of form and content, and selecting methods
which seem appropriate to, this examination. The relationship among our
workshops are, obviously quite nu@erous; mass communications can serve as a
chinnel for a culture's myths or pseudo myths, and also as a redefiner of
art forms; art, in turn, can make use of both the myths, and the sensory
expectations induced by mass media; and primary myths, if we'can define thes,
operate to shape-the form of both art and communications products. Many of
 the Fellows in the Fnstitute have indicated that they hope to try to partici-
_pate in two, or all three of our workshops, because their curricular and
_intellectual interests span the thuee areas. But each of them, we think,

-

represents a.reas e clustering 6f fields,-and will be able to pursue .

readings and discuséions in common. We expect to have workshops on bureaus=
cracy, -on values and political theory, ot the problem of constructing
civilizatiod or comparative civilizatidn courses using, as a theme, the
problem of modernization, and demodernization, transcending the modern,
social, aesthetic, and political forms of resistance to the apparently
inevitable logic of adapting to contemporary demands. There are, of course,

works of scholarship which do integrate literary analysis with political /
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[ science to uncover thé inner meanings of modern so@ety, to translate the

. ;codes and symbols of adjustment or oppgsition.. -8ut in.terms of course work and
. /,f/curricala problems like the rgle of youth, the nature of religious revivalism,

[ { !beiiefs_ in magicf, the bu‘reaua%‘cizgtign of the arts, “the displacements and

-——E} discontinuities induced by modernizatign, they have been left to social science
; : % . - -~ ,

courses. % -

-

. i . . -2

. sophy, and comparative literature, with poélitical seientists, socidlogists,
and anthroplogists, to recover the study of sqgcial .gtructure -and value sys-
tens for the humanities. In a variety &f w§y§;“some;pf:;hé themes of Year,
One--the nature of mythology, for example,’ the putative independence of the
arts, the effects of.mass commumications@will Be continued, but from~ ' .

> different directions. If Year One examings Myths in Culture, Year Two exag
mines Myths of Culture, and YeartThree, in torn, by focusing on ethical and
institutional problems associatedwith technology, as they affect individual

choice, examines Myths of the Individual, and their‘relationship to personal”
. experience under the pressures of modernity. Enlturp arid social life having ¥,
Seen canvassed in earlier ycdrs, we end rather.than begin with a study-of the

single human being and of personal 1life. JIn Yeary Three the Institute will
| organize its study around a series of general questiocfiz concérning the -
| pattern of the human life-cycle in the modern world; around more 3pecific

‘ and around attitudinal questions concerwing self-realization and seif-

- * ’ Ex y = ¥ /“ * \:
| In our second year we expect to have t&-pix students of history, philo- ™

questions centering on specified institutions like marriage and the family; .-
around perscnal choices about the nature of work, leisure and safisfact%gn;; -

satisfaction. If Year One is devoted to an intgrchange between .humanists and

- . ~— - 2 . I
social scientists, Year Three poses a meeting between humamists and those

‘ -scientists and professionals--physicians, biologists, religilous spokesmen,
lawyers--who inflaoence the status of human goals. The progressioni from.cul-
ture through society to the individual, with some continuity of specific

‘ subjects withiA the 3 years, will help us, I hope, bring together the diffe-
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rént ways of 1adkimg.at technology that I described earligr. The involvement

a

dge the gap between the students and the object of study, and help also
+he courses that result more realistic approximations of theas&bjects-

g ~ they describe.
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ind our beliaf that the role of technology is one of acting and being
: acted .upon, cause and effect, victim and victimizer, shaper and product of
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rminism associated with many approaches to the study of technology. He’
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be made widely-available, and that it will fulfill its purpose of stimulating
| and supporting a set of courses that do credit to the humanities, and benefit
| the minds and sensibilities of their students. | - - - ’
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jal, cultural, and personal values, should help us avoid some of the " -

rtist3s, professionals, businessmen, even at a reduced*level, should help 4

re already selected the Fellows for our first Two Years, and in January and
Tuary we will be taking applications for the last. I trust that, in time, -
e outlines-and syllabi and organization that result from the Institute will
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F‘GL!T?CS; SC%ENC}E*AND
THE: ENGLYSH LANGUAGE

. é’ - - By %-if*;haels é%'egc:r}f . RS SR

s N . a -

1 am here this everting as %a regre-s*entatlve of the San Francisco State
University devei{opment grant’ program, ded by NEH. - The formal itle of

this program is "Science and’ Humamtlei‘, A Program for Convergénce.” At”

our institution, the schedule com%ei‘ ouldn't handle aly thaty and-SHAPC ~
15 not a lovely acromym. So ndw. we are‘kngwn to &asth friends am? detractors
as ?EXA plural of nexus, a connéction. 1 have brought along a few brochures
in case yeu would lzke to know more about the ‘%EX:’& cm:{zca}.m* -

There are mny topzcs that ought to be &15&559& in connectiof nt‘h

..the science - humanities.relationship. We could talk on a high level of

generahty about the "two cultufes,”. ané we could talk on a less-exalted
level about the uses of humanities in . science and technology programs. But
j;;ssentlal question that has never been seriously discussed, and Qught to
e, is the_ function of language in both dom#ng. Tonight I would like to
consider with you some examples.of thg way language, which of course is-,
.the princifizl tool and art form in“the humanities, is usedyor abused in. |
scientific iought and ﬁrztmg, Before we be‘gm sthat é;sc&ss;cn, however,
we ought to look at some of the general abuses of‘;anguage that reguiari}f

écc&r in t’i’ie %1der non-academic, world. s 1 s Y

. hy N
" by,
¥ G

¥ T
¥

’i‘nzrty years ago, G&orge Orvell warned of;the dangers of 1mprec1szon,
or dswnngm‘: d’zstortmn, of words in common use:’ Spea}:mg of the steepening
decline of fthe £nglish languagex he says: "It becomes ugly and inaccurate _
because oug thoughts are foolish, but, the slovenliness of our language makes
it easier’to have foolish thoughts.”" Orwell is at pains “to point out the
uglinesg’'of jargon, an espec13.11y its lack of concreteness. -Here is how
he r‘énﬁ{ ers one of the mOst beautiful passages of Egclesiastes ;nta modern
English. First the verse from Ecclesiastes: RS

" = I returned and saw under the'sun, that the race is not

to the swift, nor the battle to_the strong, neither yet ~
- - -bread to the wise{ nor yet riches to men of ﬁnéerstandlng,
: nor yet favor to pen of skill; but time an& chance . -

o

N happeneth to them ail, R .
‘" Now the modern irerszon, perhaps as 1§,ng1: be rgnéere& by Taleott
Parsons: - - .
- : :M ¥ .
- Objective consideration of coz;tegporary ;skencmeﬁa compels «
~ the conclusion that success or failure in competitive )
activities exhibits no tendency to be. commensurate with- e
N ‘innafe capacity, but that a considersble elemént 6f the
' unpredictable must inyanaﬂy be taken Iﬁtﬁ accomnt. . < s
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The title of Orwell's essay is "Politics and the English Langtage,'.
and his principal aim is to show the manner in which the political speaker
or writer inverts or disguises his meaning. '"In our own time," Orwell says,
”poiztzcal speech and writing are largely the defense of the 1ndefen51b1e. &=
¥riting in 1946, he takés the word pacification and uncovers its practzcal
political meanlng "Defenseless villages are bombarded from-the air, the
inhabitants driven outs=into the countryside, the cattle machine-gunned, the .
huts*set on fire with incendiary bullets.' That is Eac1f1cataon, Please
rémember that, Orwell was writing at a time when Vietnam was.still Indo-
-Ching, -a quarter of a century prior to Operation Phoenix. -

= _ 2 -

Liars use language imprecisely, but not all persons who use language
1aprecisely are liars, Often they do not know the meaning of the words they

use. For example, axfew weekiggio I heard the anchorman on Channel Eive .
S

say, "I literally died when at." 7The same is true for users of
metaphors. I received a letter tly that read, in part, ""That's a haxd
ro= to toe,’” a&elzgntfully mixed metaphor that revealed a Hrlter hho,had no’
1dea what he was trying to say. , N i

s =
B
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afia detaphor is to.call up a visual image,

"Orwell says, "ThHe sQle 3;m .
4 ess can either revert to ordinary -

and a metaphor that has, lost
Ianguage {fOTEexamﬁle, "trance

;deas, G‘ anothe: class is the yord .or phrase thakégs deliberately chosen to

forestall the formation of image: he 3eaéer‘s mind. One might call this
the an;*-mnfiphor Thegpti-metaphor shotild -be. distinguzshed from the lying
metaphor, of whic atior is an example. - p4cification does not block

imagery; it suostlgutes one kind of image that is false for another kind_
is true--smiling, friendly faces are substituted for faces that are gz
hostile and probably streaked with blood. A furtﬁef'example of the Iying -~
metaphor, and one that is probably conscisusly nixed, is surg:cal <
An image of scrupulous care and precision is fused with an image/of necessary
ﬁaunazns. The resultant lylng metaphor somewhat awkwardly conveys the pic-

ture of a doctor making an incision in a patient whcm he’ hopes to cure bgga

;gr ical gpterventlon.= .

—

oy

The anti§metaphoz§96n the other hand, interposes abstract language

>etween the reader and the facts. t substitutes an.idea for an image, and
thereby cancels -the emotional charge the facts themselves would ordinarily i
induce. The anti- metaphor is often consciously committed, again usually

st ¥,

by word-coiners in the hire of the military. <C{onsider, for example, the
i nﬁrase ‘limited-duration protective-reaction-strike, familiar from the last
nonth's of the Vietnanm war, whlcﬂ'means simply terrbr bombing. -

Anti- mgiaphors are not algdys 1nvented for insidious purposes,giIn
’ﬂr§c1énce, for ekample, the anti-mé€taphor is- comﬂonly employed for the pur=-
pose of ruling.oudt contaminafing imagery and irrelevant emotion “£rom
ratiGnal diScourse. A fangus example of "the anti-metaphor altrulstlcally .
| employed-is Charles Darwip's famous term ''Natural Selection.”. Darﬂln .
defined the term as follog: "This preservation of favourable individual
a;f?%rences and yariations; and the destruction of those whlch are inju-
“riods, I have called Natural Seiection,"s? ’ ?
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. Now Chafles Darwin was perhaps the kindest and most honest man of his
. generation. /He never lied to anyone, and he never intentionally harmed, or °*
caused pain, to any lznng thing. Yet the term Natural Selection is a poteng
. . anti-metaphor thatf’ oncealed for almost t ty years the pz:cture of life .
actually revealed- - by Darwin's fheory of Eﬁutzon. -

¢ - P ’

. i e word Mnatural” conve a.resqnance with®a Deistic od and a
£

. . benignly ordered creation. Darwin's term thus falls cquortabiy xithin the
tradition and naturalistic theolog}, which itself evolved inte natural philo-
sophy and ultimately. natural science. "Selection," on the other hand, 2onveys

t, + a sense of god-tHe-ga er, the benign but &tive force of change in the -

) creatmn, working ceasele st toward the pexfection of all living forms. cé

phrase Natural SeIectzon, therefore, preseryes the positive elements of£ b

; eighteenth and nineteenth century theology/ while placing them within 2 new
@ f; sc;entlfzc con®xt. . </ YO - . ‘

L Natural Seieétion, though it preserved intelectual links with fore-

going religious conception$, is a term which evokes no clear and forceful

1 - image in the reader's mind. The process itself, 'obscured by the abstract’
.terminodpgy, is laden with very potemt imagery, This imagery proved to be an

- - * eéven greater shock t6 Victorian nerves than ,ias the Theory of Evolution.

Pefhaps the best®example is that pm¥1de& in ]392 by §arﬂn s own ;sups,l

%OE&&IIES- . : i{ v / » .- T 7 )
| _ 2 3 * 4 ,
5 . -~ %we nna that more than half of thegspec:;es which have : . .
_ ) -sursszved -the ceaseless struggle.are parasitic in their

: . "ham.ts;, , Jower and znserﬁ:i‘eng forms of life feasting on .
‘ *  higher and sentient forms; we find teeth and talons i -
. whetted for slaughter, hooks.and Suckers moulded for : =

) . towent-;-evemhere a reign of terror, hunger, and sick-
ness, with vozing blood ond qyiVvering limbs, with gasping : A
breath and eyes of innocence that dimly ,,cIo§e in deaths - o3
of brutal torture‘ y .

. / : - . * .
L . In his later years, .Darwin hmse}.f haﬁ smzlar tncughts and they were.
t# hin exquisitely painful. Very 1ikély they contributed 29 his hypochondria,
melancholy and habitual siee‘ﬁiessgess, . .

2- = ,{ - =
% - The anti-metaphor Fived on, however, and thara? Seiectmn becaﬁe a - )
’laﬁ of god quoted from .the pulpits of church, ind @é‘soczﬁhgy to
expiam and condone laissez-faire capztahsm, the niseries of the poot, .
colonialigl and ultimatély warfare. r Darwin had not oﬁiy suppligd the®
.scientific justification for cruelty, ression 4nd- ensl ehent of peogies,
but also the anti-metaphor required to Eeep the pras:ess fmage-free and

o » thekefore Iargel;g; beyond the reach of T;mmne mtzczsa and cypos;t;an, . .
/ In our m% time, we are witnessing anstizer uhfusgatmr; of langudge at
the hands of science that may have conssguences for thought and feeling as
profound as the-consequentes of Natural Splection. Consider, for examgie} -
_ g .one word now prominently @Sed in the literature of biology, population gene-
" . 7 tics,.and the'new field of Sociobiclogy.. The word is altruism, In its

nomai non-scientific, usage “aitn sm" nmeans tHe eanscious abandonment of =
£ - .
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interest for a gregter good. It cannot be said to convey a preéise
- such, but rather d complex of feelings associated with heroism,
self-sacrifice and nobility of spirit. .
In biology, altruism means simply the loss of potential. As a basic

example, all cells Of the body contain DNA, deoxynucleic acid, the genetic

terial required for reproéucglon* But only sex cells are capabie of -
realizing the Process of reproduction. Therefore, biologically, all non-
sex-cells xre altruistic. They contaim a Doteﬁisai_gggs,ﬁgzcause of the
=anner in‘'which the body's functions are organized, ‘can never be real:ze? .-
" Redundancy” would almost certainly be & more-appropriate term, but that is
~ot the word chosen by the biologists. For further instance, among;bEes the
drones carry DNA but do not participate’ in the reproductive process of the
hive. -Therefore, their lives are led altruistically, according tp the" bio-
logical usage. . r s . d

X.
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b
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et =% instances. A trait of .
§E-§3§8§, is ;rﬁ;ec;eﬁ back to the cellular
, and there it is understood &s
arving at, hose ie?eis! If this were all
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;1:&;, we ccuid call it animism or
and &reaes are not of course s#h-sacrhlcmg, for é
neir innate functions. The caﬂiatazlens of valor
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rse metaphor becomes acute and potentiazlly dangerous
garded asJazsioglcai precursors of human behavior.
thus: 1. Altruism is“an important item of -
wman beings. #2. “There seems to be no evolutionary
ce it runs counter to the Darwinian thesis that,
lection, only the fittest individuals. survive.
s of sacrifice of Seif be biologically adgati¥e? )
covered in countless instances, chiefly among

I an 1ével where it hds clearly been an adaptive it in
the type. 4. Since precursors of‘ﬁuﬁan altruism abound, we
ptive for species,. if not for individuals. 3.

human altruism represents a §1oiog1caily-éeter*

on and survival oz human groups, if not cf human -
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_easy, to see where this sort of tautolegy can lead. It can lead
ition of the human group, whether that be a race or a society,

t evolution and survival. This use of altruism tomes within
istance of the ancient proposition, dulce et decorum est pro patri
1tics of sociobiology have put the matfer Sguareiy "the prccess-—"f
} of iE?OSiﬁg human institutions on animals by metaphor, and then
g the humzm Institutions as Special cases 0f ‘the more general pheno-
scpvered' in nature. - In this way human institutions saédeniy:heceﬁe

and can be”viewed as a-product of evolution.” .
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Ir; the socm&misgzcai arg:ment, k'hat bsglns as ﬁetagwrzc language=
{altruism among insects) becomes subtly transformed By the action of reverse |
metaphor into descriptive language {greéetemneé bekavmr among human bemgs}
And in the process, it invents both a bmlogzcai tory and a biological
mperat;.ve for lcyaity, conformity and self-sacrifice among &emﬁgrs sﬁhmn
groupss °
=" It hardly needs siying, bat ants ané Dees are not ‘\‘fuature humanoid
ancéestors;'any more than they are miniature peoplg: Th‘q,éniy bond thus far *
established by sociobiology between the behavior of imsects and the behavior
of human heings is the cracked and dubious 1inksof language wrongly used. It
is almost certain that we caw learn a good deal about aurselves by examining
our ,ﬁologzcai past apnd by becoming better jacquaimted with our living animal
cousins.* But that leémng must be condutted on the basis of a sound methodo- '
1b6gy and, sunre.e}.y impartant, on the-basis of a sound use of &#smpt;sfe i
language \,33‘ carries na hidden contraband of distorted aetanhors* )

?E;zat Orwell said in 1546 stagés %r;zd and tme* today: ''What is above
all needed iz to let the meaning choose tﬁe word, and not the other way about.
in nrase the worst thing oné.can_do with Words is to surrender to thezm."

Not only in prose; let it be added, but in politics and biological theorizing
as welly Sﬁrfenéerm!g to a .word can-have enormous morzl consegaences.
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Michael Gregory said iast night that "surrendering to a word can have

endous moral consequences." The word this morning is "summary." Surrender
t. The comsequences will be a vision of a week-long seminar that you may
rprised to hear that yo
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T you atie§§e3.~ﬁ§§§ﬁ§enzé of doubt, just realiZe
whatever I say must have happended at: session you missed, As a Republi-
ng the

: can friend of zine said during the Kenpedy-Nixon debates: Don't think. Be-
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haunting memory of Phil Nash; two .
1is head, and only two, rewriting airline ticketrs?

spare tiee, were scouting the
's we can reczll
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of invention.”™ But
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“Invention is necessary Ior mother’

- . "Mpther is the inventor of necessity.”

emerges from the presentations, but even there

il we are further away from soft-boiled eggs

: w e halfway.to Nevada before you realize that it

wrong to think of Gentrain chugg out of Monterey and toodling through
ia with the sole descendant of SG#Ehern poor whites in the locomotive, 2

x =

his throat, with his mentor from .in;:’tin banging
=3

"
Jbhar

m
§
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o make him stop and psint a pictire.

[

.- Remepber that, bottle rthat came out of the Cezamne? My notes show--I'm -
ure incorrectly--that Jim|Quinn said that it was missing because Ed Dehnert
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And you will find ypurself worrying about how that block on Gupti, India,

. got into Southwest Studies. Did it fail because of the arid climate, or be-

cause mult ;é1$~1§1§n3:y is Bgss humanist that interdisciplinary?

The mention of “ézs&;szzﬁar?“ §r1§gs us sizga;ig closer to the heart of -
our week's conversation: the nature and the state of the humanities. All week
we have made stabs at definitions. 1In listening to them, I have become aware
that we had touched ai* the - rzght bases. Lindell reminded ps last night of the
‘central moral thrust of huzmnist’studies, reinforcing the recurring e—phasis
in the City College of €§ze3go presentat tion on #&we, reverence, and Tystery;
iiﬁéeiifsgsie of the hymanities gaﬂzﬁg lost heart becausé it had not retained
its sense of faith in/man. To state the sace idea positively, the gagégzties
are characteristically £§§ disciplines in which man sgeaks of his valug syste
and they can clain a cemtrzl role on those groumnds alone. With that apt cap-
stsne; our discussions zllow z tentative definition.of the humanities, not as
a tesent in granite, but as a %g’gzgg definition that permits us to explain
10 sarse§¥es and to others which 3 Eggg, implicit as well as explicit, we seek
when speaking for the growth of z%e husanities. Let me take 2 crack at such

Z 'SITmETY:

Y

it

"
“
b

The definition of "the mpsanities” should include at least the following
elements: centrzlity of concern on human beings rather than on the structures
of society or om the processes of nature;.attention to, if mot focus on, the
individual .rather than on the grsss, on Billy Budd ané Captain Vere rather than :
on the British navy; concern for soral ¥§§§§$§ whether drawn from God, =an, or
nature: insistence on the obligation to carry knowledge beyond description so i
that forthright judgeents on values, on morality, find ‘themselves comfortzbly

e : -

iii?;ﬁ the process of intellectual growth.
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This tentative definition has certain conseguences. It warns us as 5§§§
#{rnock reminded us in his panel rresentation, against iigi“'g the notion o £ ¢
humanities to interdisciplinary teacu: ng that seeks identity im.a gsg&t ive //' .
reaction to departmental disciplines. It insists that we are nd to denigrale
hu=anist elemgents in both the 5§£§3§ sciences and the ﬁ,;ﬁrai scisnces, cizin-
ing for égzeg¥¥ﬁs a monopoly of virfgie. And conversely, it i=zposes on us an  ~
93113 tion not to assume that a gsgrse is humanist just because it £2iis .
within the right pages of the catalog: gsﬁrss thar develops a skill= -
Spanish I or ex§§si;sr¥ sriting or eieﬁ#aia ; drawing--may well fall outside
our definition; it is humanist only in iﬁ;;&i*ﬁg FiEs, and the 1:§E§§21§*“ f .
tactical blurring will not be lost on our brethern elsewhere.  Finally,”a E%L,
Herbert Gottfried poted when he §I§5§ us to seek for ourselves "new gxisten-
tial =moments of transcendence,” the é&f;ﬁ;;;ﬁg izposes great demands on the
gualities of z teacher, qualities of asteacher being here very closé to the
character of a geacher. i§§§3T3§§IE§E Nietzche, Don't talk to me of the
humanities, show me some mumanists. Such teachers may be found in the Fumsni-
ties &E?&fié&ﬁ;&-=i§ﬁé§§ their ifﬁiﬁiﬁg should have led in that direction. v
But a) they may also be found outside the humanities departments; zand b} mere
presence within a humanities discipline does not gsa:gﬁtee the qualities,,as
the linguistic and mathematical §3I3=§§§3iiﬁﬁs of some current philosophers -
show. Joel Jomes, in the rfport from his group, caught the conference’s con-
cern for the Quality of the people teaching in the humanitjes: it must bé '
the right person, never too comfortable, algost always having a sense of ,
éesvsratzsﬁ, of stzriﬁg into an abyss.
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.. _he said that God did uot.exist. and indeed, He did nof, what had he gained? ~

-

. B R . J A8

. I think of our future in the,ties in terms of Pascal's wager.

Pascal, I think I recall, weighed whether or not he should believe in God,

If he said that God did exist, and He did, obViously Pascal was golden; and
if He did not exist, Paseal lost nothing in living a life of virtue. If

Bt if after all He did exist, then Pascal was clearly in the soup for all

eternity. Pascal decided that he believed that God existed., Likewise we N
sust assume that the humanities will have a great futyre and that we shall- Y
help create that future. If we are wrong, we have lost nothing, for our lives
will be full or what we value dearly. And if we are right, we shall have
helped create the future.. The husanities are worth that easy gamble.
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, : Participant Reaction L~
As part of the general assessmept of the workshop, participants were requested . .

to respond to the following quéstions: _

P
Indicate your major professional assignment. 2 et
~ 62% Instruction . T 4 33% Administration ‘5% Other )

-

¢
44% College/University
F3 f .
’ R /
1. mere the allowance and arrangement of transportation to the workshop
- adequate for you? :
52% Yery satisfactory 40% Sarisfactory %% Fair- 2% poor 2% No Opindon
* - L ) . . - .
2. Were the housing arrangements adequate®and appropriate for the PBurposes
’ - of the workshop? = = ‘.
~ 28% Very satisfactory 44% Satisfactory 20%Fair 7% Poor == No Opinion
e‘i - H - ’
5. HWere the planned recreational activities during the workshop appropriate? i
: 3i% Very satisfactory 47% Satisfactory &% Fair 4% Poor 4z No Opinion
— - a— - A— I :
4., Was sthe overall length of the workshop appropriate? <
= ’ * = ) - [ - =
= 3i% Yes N > 67% No - © _2%'%6 Opinion ) *
x{ - * ) 4 >‘
e omia e s . I I -
5.” Did you have sufficient time to investigdt¢é each model Humanities prograz
- presented at the workshop? ’ . .- ot . %
e LT = - = .
26% Yes™ . T 11z Ko - 3% Ko Opinion - . .-
. = -, ‘ - - 7 - ,i

s . o & = =

* 6. Was, the overall drganization-f the workshop appropriate for the porpose of
- introducing you to six Humanitkes programs thit have been supported by NEH?

"
o

Iy

|

2 39% Very satisfactory - 45% Satisgfactory -~ 9% Fair 13-Posor 35 Xo Opinion -~
- . i ’ ; o - - . - f‘ ) }§ ': ) R - - %
T - T e LTz : L. - . -
Q ] - ) - = il 3 . - ) - -
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After your experience at .the workshop, do you believe that it was a pro-

- fessionally worthwhile acrivity? P . .
T 89% Yes 7% Xo - 4% XNo Opinioi ..

8.  Would you recommend this kind of workshop to'a colleague?

1
*

. 29% Yes ) 9% No . 2% %o Gsznzon ] . R

9. In your opinion, is this type of workshop an effective way to disseminate

. h
* ¢ F0% Yes » 7% Xo 3% No Opinion '
T = : ’ ] -, -
. . A
10. For future conferences, we are eager to achieve the best method of recruit-
" ing participants. It would be most helpful if you would respond to the
fbilowing question. . %
= *
- - § =~ = s * . 2 i
Are*you saz;szzeﬁ with the Eﬁ{?ﬁé -#e used for ;szs workshop, that is, do
you feel that y institution is represented by the right person? .
P 20z Yes ’ 5z X6 -~ - ~
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